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FOREWORD 



" The. Infusion of career edCicatfoh Into the subject. matter areas^ 
. c onsi derable planning If, tt- l^ maximum utility. This votume of- 

9 fers 4 variety. teacher strategies and curriculum units to ensure effective 

Integratfon. It Includes a rationale for career education and. also a dqcumen- 

' '^' J ■ \ *^ • ■ ' . ^ * - 

tatlon of. the heeds for the\mphasls on career education, ' * ^ 

This volume Is dedicated (o those teachers who helped make the Imple- 

* - " " 
■ mentation of our first* year of career- education a success. A large part of 

^thls success Is a,lso^.att*rlbuted to the untiring efforts of the career educa- 

tibn counselors. " , ' : / , 

^ V- Houston^C, Jenk^, Ph.'D. > ' 

/ ^ ' Editor 

. 0 . Supervisor of Career Education / 

r^Ackhov/ledgment Js given. to the development team involved in the production 

of this material. . ' . . 

' . : ■ • • - ^ , : -. ; 

r N^ncy Blllingsley - Elementary Level, Vojume I ^ 

Carolyn St. Amant - Junior High Level, Volume; 1 1 ' 

\ 'Kenneth Tate - Junior High Level , Volume M . * ^ 

Bertha^ Barf leld - Senior High Level , Vofumeji I 

V . Elizabeth Lovett- Senior High Level, Volume 111^ 



(This material Was prepared under a grant- from ESAA and Act XIV funds.) 

;/.. ■ ' ■ ■ ' ■ 
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_ ^ KennetjvB » Hoyt def 1 nes xareej: e^ea| ° t 

education and, the- communf tf aimed at helping all Indjyiduals to become .fainn I 

wlththe values of. a work-oriented society, to Integrate these values Into 

\ ' ^ ■ . ■ \ - , 

their personal' value systems, and to Implement these values Into their lives 

■f ■■■■ ■ . ■ ■ 

^In such >a way that work becomes possible, meaningful, and satisfying to e^ch 

individual."^ " ' 

Ideal ly, career education should be incorporated Into the s^lr^nt's 
xur ri cul urn from hi s f I rst lay, I n school . 1 1 should rel ate s^l'l . sub^ject 
to the diverse ways In which adul ts 11 vei arf<jl earn X living. Th^ sklT 
le#e, and attitudes necessary for work success >Houid be emphastz^d 
phased into every subject for every student. The studeni: must vf^ew the > ; 
courses 'he* studies as^ relevant ^nd meaningful to what he Is doing and what 
he plan^ to do In the future. Career education seeks to ^i^e meaning tb aff 
educatliJn by relating Its content to the job world. , ^ . 

By the, time the student leaijes the h|gh school level: he should: ; . 
«*a. have a knowledge of the value of work in society. 
»>b. . have acquired a personal set of . v;ork valutas. 
^»c. haye decided on one or two clusters of occupations pn / 
_ which his career will be 1^1 It. ' 
. "d. know a variety of ways In which various sch^bl subjects 

are of yalue in the career areas clipsen. „ ( 

. •■ ; >. ' - • ••■■^''^.:V- ■ . . ".^f 

i ;*e.. have a salable skill • ; 

^'f • know where, and +iow~^ddHionaJ^ training and experience can 

^ • . " " ' ''■.'■■] ' '^ 



^ Kenneth B . Hpy t , et aj,. Cat^eer Education ; What J_t i^^^^lS. 2° 
It (SalfUke City: Olympus pub lishinig Company , J nc. , 15721?.' I-., • 
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■ be- acquired that will allow progress In these careers." 

- V 

"Career education J s an Idea 'whose time has come' because naflonally: 
!'. . .850,000 young peoplT^o'p Out:^| fri gh scBool iach yearinmu t smi s , 
without marketable resources, and with no Intention or competence to enter 

col lege, . • ♦ 

* -. ■ • ^ ' ■ • 

",. .850,, 000 -drop out of college each year without a degree- and without 

skills.. , ' 

v. ..n, percent of our young people between ages I8 and 25 are unemployed, 

• ■ ■ ■ . '. * ' . * 

some high school .and col lege graduates. 

".'.M percent of our college graduateis are working In areas unrelateqi 
to. thd fields In which they, were trained; kk'.B percent of these said. they were 
forced' to take jobs outside the 1 r -areas of Interest. . 

"...a large percentage of the 85,000,000 workers In the United States 
tciday say twW hate their jobs, and this' feeling Is reflected In the high/ 

rate of absenteeism recorded each day and Irf the alienation of workers on 

' i - ' \ ■ 

the job."^ . ^ 

Th,4 extent to which career education will come to the classroom wl 1 1, be » 
detj^rmlned by the judgment of ^he classroom teacher. This manual Is designed 

• ■ / . , !P ■ ■' • -' . ■ ■ • ■ • ■ 

to assist the clas-sroom teacher at the secondary level to Incorporate career 

.education Into th^cl as srdewn .curriculum, It Is a resource manual to serve 

as a complement to the teacher's present methods, strategies, and curriculum 

„ guides: approved by the state and parish. _ 

" ■ . ■ ' ' / ' ' ' " ■ ■ 

' • -STATISTICS . . 

Career education was f I rst -Implemented In St. Charles f-ar Uh., during the* 



r 



ERIC 



^Jgmes Bottoms Rupert EVans , et aV . , '(eds . ) Career Education Resource ' \ 
' Guide (WestTakefr General learning Corporation, 19.72) > P' 172. • 

^ ^ '''^Lbulslana Departrnent of Education, "What Wl 11 They Be When They Grow . 



• .1973-7'* sehool session. Because of federal funding,' evaluative Instruments 
were used extensively throughout the parish In order to determine the extent 


to which the objectives for federal guidelines were met. ^ t?^"^^ ^ ~ 

The following chart is presented to show \he evaluation of the stated 
objectives. * ' " f 

OBJECTIVES ' EVALUATION^ 


I. 80% of the students, K-12> will 
\ be able to increase the ntuabei? o£ 
occupations he can ll0t by 5t 


I. Destrehan High School - increase of 
6-27%; Hahnvllle High School - increase . ^ 
of 19-106%. 


.2, 100% of the students, 1-12, will 
V be able to increase tbe number of . 

desirable work habita he can list by 

5* 


2. Destrehan High School - increase of - 
5-83%; Hahnvllle High School - increase 
of 6-86%. . 


3* The number of high school students, 
4««17 f>nTT»1 1 f>f1 'fn vocntional Drocrams 

^ ✓ , till tw il» its Vl Xil V W*tH»XW*tC* i . J/ W g) 

will increase by 5%.. 


3, Enrollment in vocational programs- . 
increase of 7%» y 


4» The number of students enrolled 
in work experience programs , 10-rl2 , 
will increase, by 5%. 


4. Enrol Ipient in work experience pro- 


5. The number of vocational course 
^ . offerings, 10-12,^ will 'increase by 2. 


5, Vocational course offering increased ^ 
by 2; a. Auto Mechanics -'Hahnvllle 
b* Electronics - Destrehan 


:y ^ 6. 75% of the teachers and admini- 

strato^rs Involved in the program will 
express satisfaction with the career 
education program.' 


6* Satisfaction with career education 
program - 99% ♦ . " 


. 7. The percentage o£ ftarental con-*' 
ferencea with guidance personnel 
• will increase by 15%. 


7. Parental conferences with counselors: 
Increased by 197%. 


8. At the conclusion of the program, , 
I the number of students using career 
\^ centers will be 95% or higher. 


8. Students use of career centers - 
95%. .V \ 


. » u '9. \There will be an increase in the 
* * positiveness' of students* attitudes 
tpward themselves and others . 


9. "Attitudes toward self - increase of 
9%; attitudes toward others - increase 
of 6%. 


• lOt 75% or more of the parents of 
Stt Charles l»arish will express ap- 
proval of the installation of the 
career education program and- its con-^ * 
cepts. * 


10. Parental approval of career educa- 
tion - 99% pbs'itive attitude* • . 

1 * 

. . . . : : — • 0 


11. The dropout rate, 9-12, will re- 
duce by 5% ;Over figures f roiu the pre- 


11. Projiout rate - increase of 7%* 

* . • - ■ * 
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12. Average daily attendance,' 9-12, * 
will Increase by 5% ov^r attendance/ 
figures £rom_the prevlouB year. [ 
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EVALUATIOI^I 



. Average daily attendance decreased 



13. The parQentage of grade failures 
will be reduced by 10%/ 



UL Percentage o£ grade failures: 
Destr^shan - Increase of 5% 
Hahnvill.e .-.Increase of 47!^ 



14. 90% of dropouts and graduates will 
be* placed in a job or further school- 
ing. • 



14l Dropouts and graduates placed in 
jS^G or further schooling - 74%.i 



The success of career ecjucatlon in Sl;>j Charles Parish during tHe 1973-7^ 
session v^as largely due to the efforts of n|any' teachers who supported the . 
program by implementing career education objjectfves i n their classroom..^ The 
major thrust of career education for the 19^^-75. school year is to invdlve 
'i^ore teachers and administrators/in the' program/ through the integration of 
pareer education concepts into the total schpor curriculum* Particular 
emphasis kl 1 l ^e placed upon the Ijiculcation of good wo^k habits, well as 
expanding the sty'dent's knGwledg\ of careers 
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SCHdOL PERSONNEL IN CAREER EDUCATION . ^ 



Principal ; ^ . , 

No school program can: fully succeed wl thdut' the support and cooperation 
of tfie'prlH^ The role of the principal is to provide an atmosphere for 

the promotion of career education within the school by Encouraging the tm-^ 
' plementatipn of career qondepts in each instructional area*- It is also his 
role to support non-instructional actlvi tUs related to career education, sufch 
as "career days, site visitations, etc. The principal should also be .ready' 
to suggest Ideas which may aid in involving s'tudents, staff, pj^r^nts, and 
community in career education. ■ v " 



Counselor; 



The role of the counselor In qa educatTon Is essential ^o tiie ^ 



perpetuation and success of the program. 'Career education and good guidOTCS" 
are Jnseparabje. ^ . ''-■*> ' ^ 

The counselor's responslbl 1 Tty to the teacher: ^ 
1. To assist In providing Ideap and Information for developing 
career units. ' 

^ 2* To provide occupational Information and materials. 

. I • . * * 
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3. • To act as a resource person In the classroom. 

■■ ■ . . p ' 

To aid teachers In developing and Implementing humal relations 
activities. 

5. To act as a resource persop for planning site visitations and 

■ ■ ' - \ \ ■ ■ ■ . 
providing speakers for clashes. ^ , ^ 

6. To aid In the administration, scoring, and lnterpretatlt>n of* 
surveys and t^sts which al low teachers to become aware'of the 
student's Interests, aptitudes, and abilities.' 

The counselor's responsibility to the student: i: ' 

1. To provide occui^ational Information. ^ 

2. To provide opportunities and materials for career' exploration. 

3. To provide opportunities In group guidance whereby students ^ 



may 



develop self-awareness and declslon-majclng skills. 



4, To provide opportunities for students to explore ^nd evaluate 

their Interests and aptitudes. . , * ^ V 

5» To provide opportunities for students to develop self-understanding 
and understanding of others. 

6. To advise students In course selection acctording to personal 

• *" ■•. ■ - . . ■ ^ . ■ * 

career consideration*. , 

%■ . * 

■ . ■ : , -■ 11 ■ /' . : ^ • ■ 



Guidance functions at the high school level must be Intenslfleld. At . 
this point, the . stucient must begin to make Informed and Intel! l.gent career 



choices using an eve'rHncreas I hg knowledge b^se. - The student, however, may 
change his riilnd about career choice and should be afforded opportunities -for 
pursuing the n$w direction,- " ' - 

Vn addition to the duties mentioned above, the counselor should seek 
to promote cooperative work .experience and tK)rk study programs to Initiate 
and maintain a close 1 iai sdn with local and ar^ emp.loyment offices and 
personnel managers of area Industries and businesses, it is the goal of 
•career education to eventually place each student, graduate or dropout, 
upon, leaving -Ji I gh school In an entry level job or. in further training or 
-higher education. , , 



Teacher : 

The role of the teacher In career education is to make subject matter 
more relevant by stressing career cpncepts as they" relate to .the particular 
subj^bt. The positive par'ticlpation of the teacher Is^vltal to the. success 
Of the* career el^ucatioD program 
^ The role of the teacher Includes, the following: 

1. To make sliject matter more interesting by making it more 
Relevant to the individual and his place In the work world. - 

2. To arrange opportunities for students to explore occupations 
' , through research, resource speakers, and site visitations. ' 

3. To provide activities for students to, develop deci si on-making 

ski 1 Is. >. J , . 

k. To provide activities i n which students may develop awareness s 

■/'■.' y' . ■ 

of self and others. 
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/ Many employers allege that major Issues concerning problems on^^^ Job 
0 , ar.e perpetuated by. the 'I nab 11 fty of workers to get along with each other. - 
On'the-job training' Is a short span activity when compared wlj:^ training In 
' ' the area of human relations. Employers. feel that If^the educatlohal system 
cap successful ly*educate students '=In human relatfonrSi their position as job 

• -/■'•. . • * ■ * • 

trainers wiM be much easier. ^ 

A most' Important conpept 9f career education h that It promotes Indlvlduar'. 
awareness and 4akes evident; those values contributing to Self-actualization. 
Self-understanding Is necessary In evaluating potential and therefore essen- 
. tlal In jnaking wise choices which shape each 'individual's future. 
«r The Student must learn a process ol^ selection to employ when making . . , 

choices b°ased on a values system others urge him to follow.. Through human 
relations actlvrtle's, the student l5 'faced with determining personal values 
and the effect his decisions have' on his life and the lives of others within 
his surroundings*' 
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' . INTRODUCTION ^ 

■ ■ * ^. ' * ■ " ■ ■ * •• • 

The objectives of- this human rela'tions unit are as follows; 

1, To encourage students to function together In a relaxed 

atlfesphere. • ; , 

' . . ' ^ • . V 

•2. To encourage self-expression. , 

■ •■*.■ . • •• ' ' . ■ ' . 

3# To encourage a sense of belonging* 1 ^ 

To encourage consensus decisionmaking, ^ 

■ ., ■ ■ ■ • , ^ . . . c T , . 

5/^ encourage sharing of Ideas and values. 
This unit may be used as a unit in Itself on may be combined with 
classroom act I;) l-ttes. It Is mandatory that participants be volunteers. ^; 
Any student who is strongly agalns't participation should never be forced ^ 
'to participate; however^ he should not be allowed to be a constant spectator. 

It Is recommended that each student be allowed the opportunity to write . 
his reactions to each activity. The group -facl 1 1 tator should read these 
reactlons'and' be aware of changes resulting from Involvement In the activities^ 

' U IS STRONGLY RECOmENDED THAT A PROGRAM OF THIS NATURE BE CLOSELY 
' ORGANIZED AND SUPERVISED BY GUIDANCE COUNSeIORS WHO HAVE HAD TRAINING IN 

- # ■ 

HUMAN RELATIONS. VALUE ClAR Iff I CAT I ON AND/OR GROWTH GROUPS. 
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The follov/ing unit was implemented by the Guidance Department at 
flahnvllle High School durlng'the 1973'-7^ -school session. Fad if tators were 
Ms; Bertha Barfleld and Ms* E1I;^abeth Lovett. Parttctpants were student 
volunteers from three English classes: Creative WrI ting/ Afro-Amertcan 
Literature, and /the Novel* The teachers v/ere Ms, J^an Gill, Ms* Bernadlne 
WllUams,* and Ms. 'Shirley Pickett. SelV-expression and communication v/e re 
<. the objectives. * ' 

During the unit, slides were made of the activities and many sessions 
and Individual responses were taped. A sound-sl Ide presentation v^as developed 
for a"culmlnatlng actslvlty* ; 



Student reaction to the program Was extremely encouraging: ^ 

' " ■ ' ' ' . * ■■ ■ "I ■ ^ ■ 

''The group .Seemed to be coming, closer each day. Ever^^Bl^ seemed 

to be reaching. out for th^. people they didn't know. There seemetl- 

to be .no friction In the^ matter of racial differences.'* 

"l*soon learned what feel tngs others had, and how thel r feel Ings 
v^ere so much like mine.** ^. * ^ . 



'•since that program, Pve been a* more open.^personl I can show my 
feelings tov^ard other people better anc| understand their feelings 
mo^ei Uive becdn)^^ and niore a humah being than ah 

Instrument for others to mold arid use.*' > 
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> • ACTIVITIES . , 

Listed belov/ are the activities Included In the human relations unit* 
ft Is recommended the activities be presented In this same order due to the 
fact that a readiness for some activities should be developed In or^r^to , 
produce the most "effect ive response from tfie participant. * o * 

Those activities categorized as v;arm-up activities, although not* us.ed 
until Introduced by order, can and should be used throughout the entire unlt\ 
It Is suggested that at le^^ one warm-up activity preceed each session* 
These exercises help In relieving tension often present In group activities. 



1^ Snake 

2. Interview: Introdufctlon of 
Partner ' 



3. Card Interview: 
of Self 



Introduction 



V. Falling: Exercjlse In tfust 
5. Machines j. 

■ ' ' ' !' ' 

^ Relaxing 
7* Blindfold , . 
8. Aggression-Affection 



9. lntro<luctIon of Partjier: Exercise 
In Perception 

10. LIstenlnig Triads ^ ' 
ir. Bomb Shelter Exercise 



12. Peer Perception 

I ■ < 

13. Posters 

14. Obituary 



15. Group 



Poetry 



16. Show-^and-Tell 



1 



1 . Snake 
2» ^Machines 



Warm-Up Exercises } 
3* Relaxing 

hi Aggression-Affection 



r 



SNAKE - 

■■ . ; ■ ' / ■ -■• ■ . . ■ • . 

. . ■ - ■ ' ■ . , \ . ■ 

Concept s ' 

Being accepted by the group Is Important td developing a posltjvp self 
concept. • J ^ ^ 

Performance Objective^ : ' . 

^ All* students wl 1 f be chosen to be jjpcluded l^the groupt 
Materials ; ' « ' \ " ^ ' , . ' • 

1. Large room with furniture removed. i 

2. Group facil itator. ' * 
Activity ; \^ 

Ask the students to'remove their shoes and be seated casual ly^ on the ' 

flpor. The group facM Itator then explains the activity: 

The/fac 11 Itator states' that the*group will make a human snake. ^ The 
fgjcll Itator will ^choos^ a person who, • In turn, must choose another 

^ member of the group, etc. The snake v;j^hds about the. room until all 
^ ^ group members- are choosen. Upon completipn of the snakfe, the group ^ 
v/Vnds^rouhd the room several times. All members drop hands. The 
fact 1 Itator encour^ages discussion pertaining to negative and positive ^ 
feelings about being chosen. . ^ » 

This Is a good opening exerc I s^f or any g'roup because It Is helpful in ' 
removing tensJon whlclvM^ys^j^s^^^ gr<yup exercises. Thts^exerclse 

or some modification of It may be used ^t. the beginning of every dally activity 



as a "warm-up" exercise. 

Observations: ' * 



The fad 1 itator should observe the choices rnade and how they change 
from day to day. Observation should prove the enjergence of positive gestures 
of acceptance between nort-frlends. ^ 



^ INTERVIEW: INTROD^UCTION OF PARTNER ' ^ ' ' « f 

Concept' ; . ' ^' \ " ' v 

Lea rntri^* about other individuals estabU^hes^ rapport betv/een Individuals. 

\ ^ '' - . ^ ■ ' ' 

gerfofm^nce Objective: , ' . 

'Evary student will choose, a partner and introdtfce him to the total group*' 

Mateirta'l\:. . \ - / ' '^""'-S^^^^^ ' v*- ' 

1. Large room with fu rn J tuj-e removed* ; - 

2. Gro^^p facilitator. 

> 

Activity : 

Students s)iould be seated casually on the floor ^ Tfte grotip" facl 1 |tator 
then explains theVactfvlty^ 

The yfacll ItatV \>^structs thfe^members of the group to select partners; 
V each i*ndivfdual\s}»ould be encouraged to choose someone with vihom they 
^re not a1 ready ftami 1 iar» The partners are then a1 lo^ed ^bout f ive 
minutes to I ntervlW:,e^ch other. After the time a|lotl^ent is completed, 

Observations ; • '\ 

.Facilitator should.obserVi^ that each student gathers information about 
his partner and presents this t^ the total group. ^ Facil itator will also observe 
that information> is unusally factual. * 



each student Introduces his partner to the entire; group. 



CARD INTERVIEWS INTRODUCTION OF SELF?^ . 

How/an individual port rays: h to thb^e around htm raveals how 

wtriing He Is to risk others knowing him* v - . . 

P erformance Objective : - < 

■" < .;■ . . ■ ■ ' v . ■ - 

Every student fwl II reVeM hTniself on two levels to ot^er members of Ifhe - , 

.grqup-. ■' . ' ■ . ' ' ■ . ' ' ■ 

Materials ; ;:-"\^->. I , , ' ■ ^ . 

Large room^wlth furniture removed, . . \ 

2. Group facfUt^tpr* ^ • , 

3. 5 X 8 cards. . , 

' '„ - • ■ > . * • 

^ A. Straight pins* ' ^ , ' " ^ 

5. Grayons. ^ . . ^ 

Activity ; ^ */ " V 

Each student Is given a 5 x 8 card and a crayon. The facl H tatbr Instructs 
each student to v/rlte his name on each side of the card, .On one side the/stii-/ 
dent writes six adjactlves ending In *Mng*V which describe him; on the other 
side of the card he'wrltes six fact^ about himself. The facll Itatdr then 
directs him t:o pin the Card to hi$ shirt, exposing the side of the card.wltfi 
Information he- chooses to reveal about himself. Students' thien mUl around^>the ^ 
rodm reading each other^s ^ards. After about 5 to 10 mlrtute^ the students then 

V ^ ■■■■ ' " ■ ■ 

s4at: themsei'^s and describe verbally groUp; members whose cards they have reac^. 



s.^a 



Observat lorvt • ' ! • 

. ■■■■■ i ^ ■ . . . ■ ^ ■ ■ 

1 The facilitator observes which side of the card' the group member shows, 

fWealIng how the I rtd I vidua 1 .chooses to be- known. , ^ 

^'*-Thf$ exercise adapted from a book by Sidney B. Simon, Le^l and W. Howe, and 
Howard Kifsclrenbaumt, Values Clarification : A Handbook of Practical Strategies ' 
for iTeachers and Students. . Hart PuiSllshing Company, IncX New York. 1972. , . 
'p. 1^^> ' . ■ 

/■ V -■ ^- ■■ / / ; • . ■ . ' ■ ■ • : 

/ -^Th^fs aptTvlty may bej^used' In acldltion %q the. partner inrtervieWor as a ^ 
O substittfte for the Interview. - 



<, FALLING:- EXERCISE INTRUST 

Concept : 

Learning to trust others Is necessary to achieving rapport with others, 
- Performance Objective ; \ 

Each student will leanTto' trust to some extent another membar of hfs 

■ ' * - ^ . ' / ■ • • ■ t - ■ . ■ • ;^ 

0 groypt : . / .4 

.\ ' .0 

, Materials : • - v ' ~ ^ 

1. Large room v;lth furniture removedi^ ' , ^ 

^•■^ - ■ . ■ - A- ^ ■ 

2. Group; faci 1 1 tator. V " ' « " ' 



. -Activity : 

After the facllltatoi" has led* the group through a "wqrm-up': exercise, the 
falling exercise may be Introduced. ThTs exercise Is best utilized after the 

group Is several days into the activities* ,^ 

■{ ■ - . , ■ ' . 

. • • '* " , ' , 

The facilitator instructs the students to pick up a partner for this 
exercise.- i\t is preferable that* the faci 1 i tator demoftstrate this 
activity.) Partner A stands behind Partner B, at a reasonable distance. 
Thjs facilitator tnst^ructs Partner B to relax and fall backwards letting 
Partner ^A catch , him. Then th*e pos 1 1 ions' are reversed* As trust I s 
gat ned J partners )j|ay rr^e ^farther away from* each other. 
' Observations ; ' 

^ * Facillt^tpr should observe how readily students are willing to trust 
'partners. w>(o^re resjpons I ble^ln Some decree fof their physicsM well-being. 

^^varlatfon|pf this activity is to^ divide the large group Into^ several 
small groups^i] Small group members form circles, with one member In^ the 
center. Thlsfmember closes KIs ^yes and the circle moves around him. 
When the cfHclc stops, the student In the middle must relax and fall back- 
•wards trusting the person behind him to catch him. . ^ 



MACHINES 



Concept t ' , " 

Individuals find It difficult to participate In gfoup-activi ties because 

of tenisioti. * . • ' " ' ' ' , • 

• Performance Objgetive; " . . , / 

Each student wIM have the-_chance to become relaxed and accepted as part 

af the group by. builtiing on as a section of the human machJne. - 

■ > . ' ^. ' / ■ > TV 

-. Materials:, ' . - . • / , ¥ 

1. Large room with fa rnitur^ removed. ' ' , / 
- 2* Group facH i tator. * . , ' * V . 

Activity : - . • ; . * 

Students afe asted to remove'their shoes and si.t casQally on the floor- 

The group' r-s ^divided into smaller groups of no more than ten Iji each V^"P- 

The facl ill tator then explains the activity^: - 

f ■ • ' • - . - ' . ' ■ ■ " 

Each group will build a machine. The activity consist^ of body 

movement and sound. One group member begins by' standing and J 

. , "performing movement and sound of a part of machinery. A second 

member then, builds onto the first member by the; same activity — 

movement and sound of a part of machine ry* ^This is repeated until V 

afl qroup members have contributed to the machine. 

observation : - ^ o 

Students will relax and the jnood shoyld be set for them to participate 

» ■ ■ ■ . ' • ' • ' • *^ ■ ■ * ^ . . ■ \ 

in other activities* . 



RELAXING 



( 



Concept ; • ^ • 

. Individuals find ft difffcult to participate In group activities because, 

■ A * • ^ /■ ■ - " ■ . 

of tension. . ^ ■ 

: ^ ' ^ \ 

Perf o rmance; Ob J ec t i ve ; - , 

Each student will be provided with the opportunity and atmo^phe^e to 
pfelax prior to group activity. • - 

Materials ; ' ' - , * * \ ^ . 

1# Large room wtthi furhltu're removed, 

i. : Gr'^up facilitator. vr"' " . 

3. * M6od music (Ex. Roberta Fl ack, John D^enver, Herb I e. Mann) 

■- ' •■ 
S fActivlty : ^; ' ' . a ^- ■ 

* The facilitator Instructs students to remove their shoesy lie down where 
they are, close the! r eyes, and concentrate on /relaxing. This may be - 
accompanied by some sort of relaxing music. The facilitator encourages the 
students to continue cbriceritration on relaxing for approximately 5 or 6 — 
minutes. , 

Observations : , * 

Facilitator v/ill observe that students begin other group activities and 
. discussions. with a more retaxed attitude. ^ 
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, / BLINDWIP . ' ^ : 

Concept : , . - ^ 

Students shouJd be aware of senses other than sight. Students should ' 
also be, aware that trust can be placed lo others when nesd forces people to 



trust* 



Performance Objective : . ^ * ' 

.Every student wtll have the opportunity to place hU trust^n another 
persoD while blindfolded/ ; v * 

Materials : //' ■■'[''' '■ /'(^r^'*-- ■ . ' [. ^ ' " ■ ' 

7: 1.. Large room* 

2. Group facilitator. /{J 

• ' " . 7 • _ ■ '. \ ., ■ * " 

' ' ; • ■• ■ ■ . • . , . - . ^ 

' Music* ' . ' 

* Activity : ■ . - / 

This Js a nbn'^Verbaj activity. Students are asked to remove 'tt\el r shoes 
and jewelry and git casually on the floor. Group fad 11 tator then explains' 

the actlylty: : V , 

■ " - ^ ■ ■ ■ ' ■ • . ' " .... ^ 

' Half of the group vvl 11 be bl lndfold6d and led around the room by . 
unknown partners for 10 minutes. During thls-actly|ty, the blind- 
folded student may touch his guldens face, armi^ and/or hands. 

The guide's assignment Is not only to lead the blindfolded student 

■ ' ♦ • ■ 

but also to Introduce him to inanlmate objects In the room through^ r 
. touchy hearing, and/or smell. ^ ;, . 

At the endof 10 minutes, al 1 bl Indfolded students are placed In a 
close group and the guides form a large clr^e around them. Blind- 
•...^^^^^Ided students are then Instructed to remove thei r/' bl Indfolds and 
locate their partners non-^verfiaj ly, using all senses. When the 
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student feels he has located his partner, he should stand In front ^ 

of the .partner and face the fnsfde of the circle. Blindfolded part- 

.■,.<• ■ ,• ■ ■ 

riers ar^ Instructed to remain facing toward the^ Inside Af the circle 




and ak rid, time turn around, , ' 

After all W indfpl^ed^studlnts have stopped In front of their partners 
and are facing the Inside of the circle, guides are Instructed to, 
move around the outside. circle ^d stand behind their partners. (If 

the ill hdfoHed student has ch^lsen the^correct partner, then the 

* ■ . ■ ■ ■ * 

partner remains stationary.) 

Each hlindfolded partner then describes KIs experience and tells how 
^ he was able to locate his guide. He also should relate his feelings 
during the exercise. After all partners on the Inner circle have 
^ * related, t^hcir experience i they> as^ a group, turn around- to see who ^ 
their guides actually were. 

The guides then re^^ during the exercise and what/ \ 

If anytfrlrig,, they learqed abdut thelK partnefs. ^ 
^ .'The gardes re thent bl'indfplded and the" entire exercise Is Repeated ^ 
In order that all stude^nts will havie the chance to experience tlie : . 
fectlna of sights es$nesrs, ' ^\ ; ^ 

* ^ ' . * .. ' * » ■ ' '■ ■ 

Observation t , ' ' V / > > o . ^ ^ 

'^The facilitator should observe , the extent to which all students are 

■ • ' ■ * ■■ 

able to place tfieir trust in others. * 



/ ■ .■ if, '■ 



If. ' 
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AiGRESS ION-AFFECT I ON 



■ Concept t . •r' " -^ : ' . ■ ■ ' ■ ■ • . 

' Students should be aware of non-V(BrbaT communication. ^ * 

Performance Objcictivle : 

.'.•■# "> ' , _ 

Each student will express affection and aggression non'-verbally. 
Materials ; . 
1* La (•ge, room wXth furniture removed; 

2* Croup facilitator., ^ 
Acttvlty t ^ ^ * ^ 

Students should be seated casually Qnr the flooh. The group faclMtator 
then , exp 1 a I ns ^ the ' act I V i ty : 
V The facilitator instructs the students W choose a partner. Ead/^ 

student^Sfts back" tb\ba6k with his partner on the floor. The faclU- 

■■ f ■ • . - . ' - ■ 

tator then Instructs each partner to communicate aggression by using 
' - ■ . . . • ■ 

' *%acks, elbows,J* etc. After several seconds, .the facilitator calls . 

fof^each partner to express affection. This exercise Is repeated . 

several times. Then the faci 1 1 tator encourages the Individuals tto 

verbally express their feelings about the exercise. 

- • , ■ ■ ■ ■ ■ . * ' ■•-..■* . ^ ■ , ■ 

Observation: 

Facilitator should observe th^ readiness or hesitancy qf group members 
to express feelings toward each other, especially when they are not face to- 
face» 



'^*lt4s ideal to have group members* choose different partners each time. 
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INTRODUCTION OF PARTNER: EXERCISE IN PERCEPTION 



Concept : 



People revea/1 themselves non-verbally as wel 1 as verbal ly. We must be 

ire of our non-verbal communication In order to resjpond more genuinely, <^ 

' . • • ■ • . • • ». 

Performance Objective : 

. - ■ . * /. . . . 

, •■ ' . • ' 

Each student will have the chance to visually examine his partner and 

then Introduce him according to perception of ph);.slcal traits and *%ody 

■ ■ <> .■ 

. language.** ^ *. ^ ^ 

Materials t ^ ' . V 

1* Large roort'wlth^?uriTrtthPe removed, •■ ' ^ 

, * /. « 'm. ■ ' ■ ■ a 

^ . ■- . "- « 

2'. Group facilit^or. ' ^ ^ ' 

- ■ ■ ■ ^ . ; ■ • • , ■ ■ -.fe 

» ■. ■ . ■ - ■ ... ■ ... 

3* Knowledge of *'body Janguage.'^ ' . ^s^- - 

■ Fast^ Julian. Body Language^ ^ . 

\ Activity ; ^ 

Students are asked to "remove their shoes and si t casual ry on the floor. ^ 

The group^facll I tator" then explains the activity:^ ' / ^ 

^ ^ The faci 1 itator instructs the group members to select partners} each 

' Individual should be encouraged to choose someone with whom/fi^e Is 

not already familiar. At this time, there should be a short explanation .. 

of general body language. All activity during^ the exercise Is to be 

non'-verbal . One partner is labeled A and one p§^tner B# Partners A 

■ • . ' ^ l^;.' ' ■ ■ - • ■■ ' ; ^ 

and B sit so that eacn'partn^r can see the other partner's face* Part- 
ner A closes his eyes and partner B visually examines Partner A' s face 
, for two'mlnutes. Partner B then closes his eyes and Partner A visually 
\ examines Rartner B's face for two minutes. Both partners then open 

• their ey^i^ and visually examine each other's face for two minutes. 
•When this activity Is completed^ Partner A relates to the whole group 



'the non-verbal express lohs, Partner B communicated ?o him during the 

■ • . ■ ' ' 29 . 



e:iFercIse. This activity continues until all partners (A & B) within 
the entire group have related their Impressions of non-verbal communl' 
cation from their Dartners, 

Observations ; • ^ • . 

« •. • ' 

The fafcll ftator should observe that there is no verbal communlcationt 

■. r • , . • 

Each student should be encouraged ^to participate positively. ^ 

- ' r . . . ; 



26 



LISTENING TRIADS 



Goal : 



To understand the necessity of M I stening to each other with comprehension 
as opposed to merely hearing words. 
, Group size : , ,^ 

'''^*s5^ . Unlimited number of -triads* 

Time Required: ^ 

^Approximately forty-five minutes* 
Materials : 

T* Topics for Discussion' sheets for each triad, 
. 2* Questions for Dlscussion^sheets for* each triad* 
Physical Setting : 

Triads will separate from one another to avoid outside noise Interference*. 

^ t ... 



Process: 



1. Triads are formed* 

2* Participants In each tripd number themselves A, B, and C* 
3.* The facil itator distributes Topics for ^Discussion sheets* 
ij* In each group, one person will act as referee and the other, two 
as participants In a discussion of one of the topics found on the 
sheet* One wll I be , the speaker and the other the listener* 
5* The following Instructions are given bythe facilitator: 

a* The discussion Is to be unstructured ^except thal^be/orfe 
each participant speaks, he must first summarize, In 
his dwn words and without notes, wl^t has' been said ^ 
previously* 

b. If his summary- Is throught to be Incorrect, the speaker 
or the referee ^are free to Iritercup)f and clear up any 
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misunderstandings I 



3 1- 



c. ParttcFpaht A begins as. speaker. He Is allowed to choose 
his own topic from those listed. . .;..n, 



d. J Participant B will begin as listener and participant C as 

referee* \ 

e. The discussion progresses as follows: 

After about seven minutes of discussion by the speaker and 

• ■ ■ A ' ■ - ' :■ ■ ■ 

the listener, participant B become,s the speaker; partictp'ant 

the tisteVier; and^ partjj^lpant A, the referee. The nev; 
SM^ker chooses his topic. After another seven minutes, 
"participant C becomes the speaker. ' * 

6. After another seven jninutes, the discussions are halted. 

7. the facilitator distributes ''Questions for, Discussion*' sheets and 

- ' ■ ' \- ' ' ' ' - ■ 

conducts a discussion based upon the questions. 

;i ■ ■ 



1 




* 
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TOPICS FOR DISCUSSION . 

- ■ ■ 4 . . . . ' 

Choose one topic: / S 

1. Interfalth marriages - good or bad? Why? . * 

2> Should jmarljuana be legalized? ^ . 

3* Should the nu^iber of required credits for high school ' ^ 

. graduation be reduced? 
k\ Should there be equal job opportunities with equal pay for v/omen? 
5t Are facades necessary for healthful 1 Iving? 
6. At this momer>t In our history, do we need a Democratic or 

Republican President? ' 
7» The school system, as we know It today, should be abolished. 

Agree or disagree. ^ - * 

8. (Any other contemporary Issue may be substituted.) sz. 

-v. * ' ■ 




QUESTIONS FOR UlSCUSSIdN 



• J. Did you find that you had .difficulty In llstenin^l to others during the 
exercise? Why? 

y 2. Did you find that: you had difficulty in formulatjlng your thoughts and 
Ustenfnjg at the same time? 
a. Forgetting what you were going to say. 
^ b. Not listening to others, 
c* Rehearsing your response. . 

3. When others paraphrased your remarks, did they po It in a shorter, 
morp concise way? 

4. Did you find that you were not getting across v^jhat yoS^^wanted to say? 

5. Was the manner of presentation by others affeclj 
^ abljity? 



r 



ing your 1 istening 
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r 



1^ 



-Thi s exercise Is adapted f ronf a publ Icati.on by J| V/m. Pfeiffer and John E 



Jones , St rue toured Exper fences for Human Relations 
Associates Press. Iowa City, I own. pp. '31 -35 • 



Training . University 
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> * BOMB SHELTER' EXERCISE - 

. ' ~. ■ ' ■'■ ' \ ■ • f ■■■ ' . 

Decision by Consensus ^ • ' ; 

{nstruct ions ; ^ . 

Thfs'^ls an exercise In group decIslon-makjngTt Your group Is to egiploy 
the method of Group Consensus In reaching Its decision. Thfs means that the 
task assigned must be agreed upon by each.member before It becomes *a part of 
th^ group decision/. Consensus Is diff icult^ to reach. Therefore^ not every^ 
preference 013 the parj^ of each Individual will meet v;lth everyone's complete * 
^ approvaK Try, fs a group, to make each ranking one with which all group 
members can at least'partlal ly agree. Here are some jguTdes to use In reach- 
Ing consensus: . ^ . ^ 

5 1. Avoid arguing for your own iod:i vidua 1 judgments. Approach the" 
task on the basis of logic. 
2/ Avoid changing your mind only In order to reach agreement and 
A * avoid conflict. Support only solutloni with v^hlch you are^ablev 
to somewhat, at least..* 

/ 3* Avoid '^conf 1 Ict-reducing** techniques such as majority vote, averaging 

or trading In reaching decisions, ^ , , 
4. Viev/ differences of opinion as helpful rather than as a hindrance 
In decision-making* 
Task ; » 

Pretend that a bomb has been dropped and ten people are left In a bomb 
shelter. ' There^is only enough food and oxygen to accommodate seven of the 
people until the fall*-out has reached a safe level. These seven will have 
to create a new society. 

Your group must reach a unanimous decision on whlch^ three people must 



go* 



.^ou have 30- minutes to reach > unanlmou^' ^cillon on th<M ^oblem, 
Each;^|roup member assumes one of the fotlov/ljrig role^s: 

V /I. A 70 year old minister, I , 

2. A' pregnant vioman, hysterical. 

/ X. H^r husband. 

»^ • ^. A^ laboratory scientist. 

1 5* Ah electricla^n. 
r- ' ' 6/ A„famous"^r Iter* 

? • 7 • A f ema 1 e voca list, 

o - 8. A professional athlete. 

* ■ . -o „. . . ' ' ■ 

, -S. An.armed policeman. 

lOT A high school gtrl . 



4. ,i • 
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DISCUSSION ISSUES FOR BOMB SHELTER EXERCISE 



" The following are giw,del tnes to discuss the process by which your^ 
group arflved at a unanlmou.a decision; 

1. What- feeT I rlga v/ere expressed In reaction to this , situation? 
" (frustration, v/lthdrawal , anger, etcO . ' 

, - Z, Did you obsjarve any different styles of leadership. Who dominated ^ 
or exerted the most, Influence? How and why?" Were t]iere»vfeel Ings 
of ccmpetlons for leadership? How" much need was there for structure? 
- 3. How did the members of your group reconcl -^confl lets of value? 
h, .Was your behavior In this situation characteristic of .the way you 

f ' * mrk In a group? ' . " ■\. 

5. Did everyone participate? Do you feel that the decision made w|s 

^ really unianlmous? \ 



V 



"^^Thls exercise adapted from a book by Sidney B. Simon, Leland W. ^we, and - 

Howard Kirschenbaum/ Values Clarif Ixatlon. A H andbook of Practllcal) Strategies 

for Teachers and Students . Hart Publishing Company, Inc. New York. 197Z. 
P- 281. - 



37 <•! 



ERIC 



. • PEER PERCEPTIONS • , 

Goals: ' \ 

— r~ . ' ' . 

1. To proytde feedback to each group member on the relative extent* 
to which he Is percelved^to be similar to each 'other member* 

2. To study one^s feeling reactions to being considered '^different.*' 
To help each , group member to Isolateyhose dimensions of human 
Vtmllarlty and dissimilarity which hejbelleves are important. 

Group Si^e : 

Elght\to tvielve members. ' . . 
Time Requlrdtf ; . ' • t ^ 

Two* to tl^ree hours. . v - . 

Materials ; \^ ; 

1. ' Peer Per^^pt ion Ranklridi Forms for each piiartlclpant. < 

2. Peer Perception Summary Forms for each/p^rt Icl part t. 

3. Pencils. 

Process : ^ ' ; : ' ' ..'."^v • 

U Ifacllltator explains the go&ls of the exercise. 

2. ■'Participants make certain that^ they ^now the first names^, of the v 

Others In the group, v > / . • 1 . . * i " 

3. ^Partfciparits are given th^ Peer perception Ranking PormL They 

• are Instructed.to wrl te down (Independently) the. names of &1 1 of 
the other participants JN RANK ORDER, from the member most similar . 
to the Individual part IqI pant to the memllfer whom he considers to be 
least similar. BeSlde each name he Is to Indicate those character- 
istics about hlmseff and the other person which +ie had In mind fn. 
ranking that person. . . 
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, Peee^Perceptfon Summary Forms are diistrlbutcd*. Names* of tlj^e group 

members are listed on columns and rows In the same order* - 
^ 5* EacH participant In turn tells how he ranked all of the other 

r members arid wha^ he had In mind regarding eacfi ranking* * Members 

■? ■ • . • • • . 

record^the rankings on the Summary Form and at the end this' form 
contains call of the, ranks as a , permanent record to be kept by mem- 
bers. Each participant Is asked to react to the feedback which he 
has received, » 

* ■ 

6. The facilitator leads a dlscusston^of the data, emphasizing how 
people react to being seen as ^'different,**' and on how group mem- 
bers* values are expressed In the characteristics on which they focus^ 
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. PEER PERCEPTIONS 
PEER PERCEPTIONS RACKING FORM 



NAKEt 



panking of 
Other Members 



Characteristics 
Which You Considered 



Most 1. 
Similar 

- 2, 

3. 



> - 

•7. -. 
8. 

9. . 



* 10. 

12. 
13. 

" lil-. , 

Least 

Similar 15. 



t 



/ 




7 '. 
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PEER PERCEPTIONS SUMMARY .FORM 

Grbup' Members (Order) Ranking 



■ * 

Group V" ' ' 

(Grcler) ^ 
Ranking- ' ^ 

■■ * ■■" " ■ 

' r I' 
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iLi 
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9 1 
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♦this exercise ^is taken itom a puta.icati<^n br J. Wm.{Pf elf fer and 
*' --JOhn-E« Jnnftg: StruGtured Exu^rlences f ar Human Relations TraipiAng, 
University -Associate^ ^ess. Iowa City, Iowa, _ ; 
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* ' * . POSTERS • 

' »■ • ... • 

■■''•■''*'.■■"■ \ * ' ' ' ■ " - ■ . . ' 

Concept: ." • ^ .• • . 

, StudentS'Should be able to projc^^ their Identity In a. group act I /fty, , 
Performance Ob j ecti ve : / ^ 

^ Each stude'nt Will cbntrfbut© to creatrng a poster which illustrates his 
Individual part as it contributes to the group,, ' 

Mater la Is r ' - ' . 

It Crayons fdr each small group. - * > » 

. 2* ' Large poster paper;, , 4 

3. ' targi^TOom 1/ylth furniture removed • ' \ 

/ ' A. Qrdup facilitator, ^ • , ' ' 

' 'Music (optional). . ^ ' 

. .. . ■ - . . ■ » ' . . " >■ . 

Activity : ^ ^ ' ^ 

:"v .",■'>. . -■ . . " - . ■ ■ ji ' " . 

' > The facilitator divides large group Into small groups, preferably no 

largeK^han five members,* * The facilitator distributes "a sheet of poster 

paper to each group. The group Is then Instructed to' Interpret themselves 

oh the\poster.as^ they see themselves "as members of the group. Everyone Is V 

^enco^ himself as a member of the group. 

This activity win ne^i from 30 to Ap minutes to^^c 

V When^ the poster is completed, each small groUp Isjnstructed to clioose • 

one member to explain the poster to the total groupv \ * . ,^ 

Observation: ^ " - - , 

The facilitator should Observe'; leaders In small groups^ The facl 1 1 tatoi: 

should observe how small groups encourage more- reticent memberj to Include . 

themselves In the group poster. The fat: I lita tor should also' be pware of, 

expressions of^b^longlng as a result o^^^^ 

*fhls"actlvlty should b/ used after group has been active for five to seven 
sessions* 
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,v\ . . , . . ■ . ■ ; . . [ 

■ « * • ' *• * 

- ' . • OBITUARY ■ ' * 

■* u • ■ ' ■ 

■ «.* . ' s. \ ' "■' " . 

' - - ■ :'•'')' \ ' • ' • • " * 

■ . • ' ^' j 

■ • ' ■* .' » 

Concept : • 

.Life can be seen In better perspective by contetriplatlng Imagined death. 
Considering this allow tKe student to think about the life he has' ahead and 
what he can expect to do with It. > , 
Performance Objective : . ^ 

TJtic student wlW wrife his own oblti^ry as It would appear at pre^enj - 
(what he »(s) and his obituary as he Would want it.to^appear five years from 
the present (what Jie hopes^ij bec^meK' ' . - s 

Hater tals ; ; * ' . 'V' 

V 2. Large room* , ^ A ^ ■ " 

3> Paper and pencils. 
Activity ; *v > o ' " , * ^ 

The facilitator, asks students to divide a sheet of paper down the middle, 

* ■ -■ ; • ■ ■ - . , * ,^ . ■ ' " *' ■ 

On the left side, he writes a short obituary as It would be published In the 

■ ■ ■ * ' , • 

school newspaper were he to die that day. On the other side, he will write ' 

his obituary as it might appear *lf he wer.e to die five years from that date. 

The facilitator might suggest statements to help the group begin writing: 

Janice Jones^ age 15* died yestei:^ay of ... ' 
She always wantedi but never got to • . ; ^ 

Observation : 

the facilitator should observe how students perceive their present status 
and what they^ project as goals for their Immediate years. 
**lt IS alsori helpful if the f^cMltator has' an obltu^ryvof his own to read. 

•^^ ' . • . • • • " ' 

; *Thls exercf$e adapted from a book by Sidney B. SJtnOii, Lelarid W. Howe, and 
Howar-d Kl rschenbaum, Values Clarif lcatIon> A Handbook Practical Strategies 
for Teachers and Students. Hart Publ Ishing Company, Jnc. New York. 1972, 
<S 311. — , ■ , _ ,. • ' 
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GROUP POETRY* 



Concept : , 

Each part is important to the whole; eagh student Is'^^o the cjrogp as 
eacB II ne Is to the poeiD. / ^ 
P^formance Objective : * ^ 

Each student will have 'a chance to express himself in poetry. 
Materials : * . * 

1. Large ropm with furni tare removed • ^ # 

2. Group facnitator. ' - 

>t Paper and pencils. / * ^' . 

Activity : ^ v 

AsIc the students to remove their shoes and be seated casual 1y on*tha 
floor. The group facilitator then explains the activity, ^he facll Itator 
States that the group' Is going to write a poem. The poem Is to be an 
IndlVoIdual contribution to*a col lective poem about students' \4xperlences In 
the group* ^^e student will bejgin the poem by wri ting- the fir§t line or- ^. 
stanza* Each student then adds a line or stanze. The^poem Is. completed 
when all students have contributed* 
Observation : 

The facirttatoi^ should observe that each student participates. 
Actual exampl It follows.^ . - 
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The following poem was written by one group of partteipants In the human 
relations sessions at Hahnvf lie High School. 
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j came to you alone. 

In. hopes of finding love* 

Struggling to escape the veils that covered me. 



I came to^ understand 

The meaning of togetherness. 

You opened my mind and rearranged my thoughts, 

I became more open to people and their Inner feelings. 
And as I Qamt In closer^ the loneliness grew^re. 

In my search to find love, 

My dreams ^for/peace were near.' 

The darkness of loneliness had, been ( 

Removed by the Ji^Kght lights of love 

And security. ^JJJ^ ' 

Happiness Is being with those you love . ' 
And knowing ^u are loved. 

People got to know me better. 
I came closer to everyone In the class. 
And now I have a feeling of togetherness 
And love for all. ^/ ' , 

Before I was Indifferent 

But now I care. * 

Our feelings united to make one 
One being of love and contentment. 
Each working for the trust of the other 
E^ch supporting the ties of unity. 

You came to love me, and 1 you 
But we still don*^t understand. 

\ came to kijow many people whom 

I may have just passed without noticing. 



I came to be noticed and 

Met others to share lonely thought 

And we touch. 

Our friendship had Just begun. 




Unity. 



45 



SHOW-AND-TELL 

Concept ; 

In basic intcoductioris most people only share superficially. This 
activity Is designed to give students the chance to share something of deeper 
meaning, 

' ' %' • ■* . • 

Performance ObJ ectlve ; * ^ . 

Each student will bring something of importance in his life to share 
v^i th the group. . 
Materials : 

' 1, Carge room wi th furniture removed^ , ' ^ 

2, Group facilitator. , - , 

1'3. Equipment, ie. phonograph, slide projector, etc. whlc^lj. the- - 
student may request. , . 

Acttvity ; ' v ' 

Students, are asked to nempve thefr shol^s and sit in a circle on the ^ 
floor. Students" then volunteer to^share fhei'r presentation, auestions may ' 
be asked after each presentation. y ^ 

Observation ; ' 

The facilitator should observe whether students share factual or personal 
information, thus reveal ing' how the individual chooses to be known. There « 
should be some change since the Card Interview exe.rcise which took place 
during the opening sessions. Has the student learned to share openly or is 
he still unable to° reveal anything but factual information? 



Listed below are available resources which teachers may employ to 
plan other activities in understanding and Improving sel.f-cdncept and in 
promoting good group Interaction; ' 

•1. Gelatt, H. B., Barbara Varenhorst, and Richard Carey, Deciding . 
■] College Entrance Examination Board. New York.. 1972,' 

2. Gelatt, H. B.', Barbara Varenhorst, and Richard Carey, Decisions 
and Outcomes . College Entrance Examination Board. New York. 1972. 

3. Haw l-ey, Robert C, Sidney B. Slraon, D, D. Britton. Composition 

* for Personal Growth . Values Clarification Through Writing . Hart 
• PubVishi ng Company, Jnc. New York. 1973«- 

'^^ k. Herstory . Interact Company. Lakeside, Cd^lifornia, 1972. 

5. ^ Human Relations Kit . Economic Development Operations, Thiokql 

Chemical Corporation. McGr^JW-Hl 11 Book Company. New York. '1970. . 

6. Myers, Gall E. The Dynamics of Human Communications^ A Laboratory 
Approach. McGraw-Hill Book Company. New York.^y; . 

7. - Raths, Lours E., Merrill Harmln, Sidney B. Simon. Values and _ 

Teaching. Chgrles E. Merri 1 1 Publ ishing Co. Columbus ,„ Ohio. 1966. 

8. Simon, Sid^y B. , Leland W. Howe, and Howard Ki rschenbaum. Values 
Clarification . A Handbook of P'ractical Strategies for Teachers 
And Students. Hart Publ ishlng Company , Inc. New York. 1972. 



9. Sunshtne> Interact Company* Lakeside, California* 1972. 
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CAREER EDUCATION MATERIALS 
ANJ) 

SAMPLE UNITS. 
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CAREER CENTER ' . 

Ureer centers have been established In each higli school.. Various 
methods are employed to gfve all students a chance to utIHze the equipment ^ 
and materials housed In the centers. Students may visit the center and/or 
materials oi^ be uti llzed within the clag-sroom. ^Cooperation betweerf teachers 
and counselors Is necessary In order to coordinate class activities with 
existing career education materials. 

The following are Inventories of materials and equipment housed In 
each high school career education, center. 
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Career Center 



IGH SCHOOL 



rials 



I. Fllmstrips 



Careers 
Careers 
Careers 
Careers 
Careers 
Careers 
Careers 
Careers 
Careers 



In Computers 

In Sales 

In Education 

In Transportation 

In Construction j 

In Law Enforcement 

l^n Nursing 

In Business Administration 
In Health Services 



» 0 




Job Attitudes: On the Job - k Trainees 

'Job Altitudes: Why Work at All , ^ 

Job Attitudes; Trouble at Work 

Job Attitudes: Where to Begin 



\\. Books: Texts and Activities Boo 



cs 



11 1 



IV, 



'Succeeding In the World of; Work , 
Activities for Succeeding in the World of Work 
Occupational Outlook Handbooks 
Dictionary of OccupationallTltles, Vols. I and II 
Career Exploration and Plar)nlng Textbooks 
Career Exploration and Planning Student Workbooks 
Career Exploration and Planning: ^ Teacher's Manual 
Career Education and Resoutjce Guides 
^ Occupational Essentials Wor 



kbooks 

Yellow Pages of Learning Relsources 



Kits 



<OEK) ^ : 

^ork (transparencies and lesson^ 



plan^ 



Job Experience Kits 
Occupational Exploration Kl 
Achievement Dynamics Kit 

Knowledge Needed to Obtain . , ■ » . n 

to aid students In developing job-seekfng, skMl&J 

Human Relations Kit 

Dimensions In Reading" i t m \ 

KEYS (to accompany I nterpre^tfons^of the Kuder Interest Lnveotory} 

Deciding 

Decisions and Outcomes 
Reader Printer (VITAL cards)' 
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V. Curriculum Gpldes for a^^§ubJ^ect matter areas 

VI; MlsceUaneous 

Career Wc>r Id Magazines , v ' 
General' Electric Pamphlets on Careers 
• " New York life Insurance Career Pamphlets 
MIstiellanedus Materials ^ 
" - Career Education Program - Vol • 3» gradfes 10-12 



0- ^- ^ 



i 
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DESTREHAN HIGH SCHOOL 
Career Center\ Materials 



I. FllmstrTps 



Careers 
Careers 
Careers 
Careers 
Careers 
Careers 
Careers 
Careers 
Careers, 
^ Careers 



In Computers' 

In Safes,^ 

In Education 

In Transportation 

in Construction ^ 

in Law Enforcement 

In Nursing 

in Engineering 

in Business Administration 

In Heal th^erv ices 



High School: Cburse Selection and Your Career 

Your Job Interview 

Job* Hunting - Wherd to Begin 

Jobs for the Now Generation 

The Age of EJectronlcs. » 

The Nat'ions Builders ^• 

Careen Education. A Man's Work 

Books: Texts and Activities Books v 

The World' of Manufcicturing 
The World of Construction ' 
Succeed irtg in »tKe World of Work 
Activities for Succeeding in the World of Work 
Occupational Outlook Handbook 
Olctronary of OGCupatlonal Titles, Vols. I and II 
Selected Character*! sties of Occupations 
' Vfellpw Pages of Learning Resources 



I* Kits 



Career Education Program - Vol, 3> grades 10*-12 

Job Experience Kits (2) . ^ 

Occupatibnal Exploration Kit (OEK) 

Achievemei>t Dynamics Kit . 

Knowledge Needed to Otain Work (transparencies and lesson plans to 

aid students In develbping Job-seeking skills) 
Dimensions in Reading 

Human Relations Kit , 

KEYS (to a^comparry interpretations of the .KUder Interest Inventory) 

Deciding 

Decisions ind Outcomes 



IV. Reader Printer (VITAL cards) . 

V* * Curriculum Guides for all subject matter areas 

VI* Miscellaneous 

Cs^reer World Magaz lines 
General Electric Ramphlets Qn Careers- 
. Kev/ York Life Instir^nce Career Pamphlets 
. Miscellaneous .MaterlaJs* 
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EVALUATION OF CAREER EOUCATIOH MATERIALS 
USED IN' ST. CHARLES PARISH 

V Senior High 



FILMSTRIPS (Pathescbi^e Ei^uoiftfon Films) 

Careers In Computers^^;^ * - 

Careers In Sales 

Careers l^n Education 

Careers In Transportation 

Careers In 'Construction 

Careers in Law Enforcectfent 

Careers in Nursing 

Careers In Engineering 

Careers In Business Administration , 

Careers in Health Services > 



The above filmstrips are accompanied by a teacher's manual and each 
set consists of two sound fltmstrips. Part I gives an overall picture of 

H • ^ . ■ * 

a particular ca^rWei? area*, Part \ V focuses on specific Job areas, o , . 

The manual suggests topics of discussion about a career area, Indlvldua 
follow-up activities for the studient, and sources of additional Information 
about the center. , . ' ^ , ' 

The fl ImstrTps mayi^^e easily correlated with subject matter areas such 
as English, social ^studies; home economics, and science and various other 
subject matter areas. The filmstrips are very effective In Indlvldjual and 
group counsel I ng about career Interests. 

FttMSTRIPS (Guidance Associates) . ' , 

Job Attitudes: On the Job k Trainees 

Job Attitudes: 'Why Work at. All * , . 

Job Attitudes: Trouble at Work * , 

Job Attitudes: WhelTe to Begin •/ 

Hlgl>-^chool Course Selection, and Your Career * / 

oYc^ Job Interview - . ... 

These sound ,fi Imstrips may be used In Individual arud group counseling. 
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ih^y ^re- appeal ?;fig -iri formal and each f I'imstrtp /is aqi:ompdn|ed l^-^a 
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. y KfeCARteER feXPLOkAT I ON ill t (SRA) V ^ - ^ ; j !^ ! , 

''■ ffcrrs is tn;ten4ed for use wttk Kuder./^^^^ the kit, / - . 

' cdntai^is spunrf:f ^^ms1nrIps^sW tn groip gujdajice, social studXf%; 

homeroo|i dra§ses,.-and a^dult e(lucat ipn^p^ograms^ Jh^s rriformatlpn Is |>a^^^^^ 
-'for a- ctareer ce'nter/ TKe films trips cover informVtion, about the. 10 Kuder 

fnterest categories. A person v/hb has J;aken the louder S&ryey .,would b^.^ 

t?o get st>me idea of the range of *j(}bss ibi 1 It les open to hi^n, ftt\ar#^ 
- received high scores. . A goofd foMow-up activity after KEYS Is^research in , 

the^OEK." .., y-^]'' :/ '-':-'-<-■ ' k-'. .■-.^ • V, ;., , 

^.OEK- OfeCUPATI0kAL-E)(PL0RAf iON^KlT risRA) ' V " , • ^ - " - - ' 

- . ThJs'kit'pre^ ocQUpatloos , each 

. - ... * , , . ... ^ ■ , 

'/^described :ih dh ladividual A page brief. The ki^A contain student reeor^ 

books for Individual record^ke^ping, Wploratlon, 'and tent^t.Ivie planning. 

This kit is used primarily. for career research; jt Is especial ly api^ropr late 

for the senior 6/r-gh level . It ls^ baslt material . for a* career center. 



» ' * 
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• J0& expe!r I ence k it"- (srA) <f ^ ^ ^ . ' 

• .^r — • • ■ • . * ^ ■ ■ . 

" This kit contain^ careec^ packets whJch a^^^ designed to allow students 

**to l^articlpate Tn slmylat^ work experf^^^^^ The individual packets are'Tjest 

'' used as a: cutVninatln^ ^activity foV ^ prdject. Th^ Job 

Experience Kit^ is appiroprlate'^for use fn junior and^ senior high levels and 



. ts ali^essuBntlal^materlat for a career center.^ 



OCCUPATIONAL OUTLOOK HANDBOOK (U.S. Government Printing Office) 

Th<s,Handbook' Is'baslq Information for a career center. It contains 
fferief descriptions of jobs an<f Is. useful In all subject matter areas. 

CAREER EDUCATION P^RAH - VoK Hf, 'l0'12 (Houghton Mifflin Co J 

This. book Is a sourcebpok designed to provlcfe^materiisil s. and procedures 
; which can be used by counselors and teachers In helping students In th*elr 
career development. This binder-type format Includes lesson plans and,^^^ 
p^Ilcatln^ masters to accompany each lesson, • ' / 

^iMENStONS IN READING (SRA) 

This kit Is best.utll ized fn a reading class. It Is quite effective 
In* ge^tlrtg low-l'nterest readers Interested in reading gbout occupations • 

CAREER EDUCATION COM I Cs- BOOKS (Kl^g Feature? Syndicate) 

These comics are excellent^ for use with low-^interest- readers. 'These 

.0 . . * 

comic books are best When placed in reading classes, in some English classes, 
and jn .the career education center. 

CAREER WORLD MAGAZINES (Ctirrlculum Innovation,'; IncO ^ • 

Thisinonthly magazine sgjsf^^i^hts one career^'a'rea. Students may subscribe 
l^divlduciilly to thl^ magazine. Career World is an excellent magazine for 
career centers or school libraries. ' ■ - 

' YELLOW PAGES OF LEARNING RE^gflR^^ (MIT- Press) - ^ - 

This book Is a guide for investigation of the local communi ty as a 
center for learning. It' outlines avenues to follow, in order to make these 
resources accessible to the **wHere'^ and *'how*Vof converting people,' places, 
and processes Into sources of I eiarning. It Is suit-able for children, high 
schobl stuclents^ and adults^ This guide Is'qulte valuable for a career 
center, class roorns, .or school libraries. ^ 

IC - . ^ ■ /- ■ ' ■ 



HUMAN RELATfONS KIT (HcGraw-Htll Book Co.) . 

; This kit Is valuable for? Initiating human relations groups. Some. ^ 
activities, howev^er, require' more than a one hour slot of time whM some-^ 
tfrnes makes It dffffcuU to achieve^ome of the activities, 

ACHIEVEMENT DYNAHICS KIT / . 

^- ^ ■ - J,. \ 

^ This kit I's composed of a series of fifteen tapes on personal^^develop- ^ 

rnent. It Is somevyhat too advanced' for most students. 

- DECIDING (college Board) , - 

This program Is designed for junior and senior high school students and 
Is a course In the development of decision-making Sfkills. It may be used 
fqr group counseling or In such subject matter areas as English, health, home 
economics, and social studies. Teachers find this kit easy to use and quite 

; effective* ' - ' 

DECISIONS AND OUTCOMES (College Board) 

This kit Is designed for older teenagers and adults In developing 
deGlslon*-maklng si^ills, recognizing val ues, and risk taking. This program 
may be Integrated Into social studies, EngJ Ish, heal th education, and 
soclologyf 

CAREER EDUCATION RESOURCE GUIDE (General Learning Press) 

This guide Is a resource %0ok wti th. suggestions for correlating career 
' concepts tn subject matter areas* This book Is Ideal for H^chers as an 
Ideabbok for career education. 

' SUCCEEDING IN/THE WORLD OF WORK TEXTS ANO'^CTl VI TIES BOOKS (McKn^ght and 
~ McKnlght Publishing Co. J T" 

■ ■• * ; ; . ■ • •■ 

This text Is an exceljjLent resource book for learning job-seeking skills 
It Is appealing to students and can be correlated with many subject matter 



'KNOWLEDGE NEEDED TO OBTAIN WORK (SRA) ' * . . 

This folder Includes lesson pl^ns and accqmpanylng transparencies ta c 
aid Student^ . In developing job-seeking skills. The folder may be. used llji ^ 
various classes. • > 

OCCUPATIONAL ESSENTIALS WORKBOOK (h'. C Johnson Press, Inc.) 

This workbook Is designed to help students attain sfkl 1 Is and -attitudes 
necessary In finding and maintaining a job. It. Is easily adapted to different 
age groups and iWels of ablTI/ty. 

. ■ • ■ • « - . 

» • - - ■ , • ^ ■ 

' STATE CURRICULUM GUIDES 

The Louisiana State DeparHment of Education developed and distributed 

,?tate curriculum guides in each parish for the 1973-7^ school sessldttT Teache 
tr\ each parish were to evaluate and make recorr\mendat Ions for revision and 
Improvements of these cguldes* It is planmed that these revised curriculum 

guides viilt be distributed to the schools at the beginning of the 197^-75 

■ ' '. ■ ' ■'•* .'■'. ■ , ■ ■ ■ " 

school year. 

these guides are subject matter guides^ not career education guides. 
However, they do incorporate appropriate career education concepts Into the 
units. The use of these curriculum guides in the classroom wi 1 1 aid the 
teacher in the reyls Ion and/or preparation of subject area objectives. 
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Vocational Information Techniques Applied Local 1y 

If . . 

■ ' ' '" •' 

The VUAL ca reer in f o rmation center was established for the securing 
of reliable, relevant, lodal occupational information from employers and ) 
furnishing this to students, teachers, and counselors in an easily readable 
form on microfilm aperttrre cards called VIewscripts. ' > 

VITAt viewWrfpts Include the following kinds of information: 

- . 'X. ... ■ • ■ /" / . ■■ . " • ■ ■ ■ 

' 1. Job description. 

2. Worl<Mocation°, conditions, environment. . 

3. Hours and daya of work. / 

4. Earnings. 

5. Fr I hge benefits* 

6. Prospects for employment and oppprtunltles for advancement* 

7. Personal traits, temperament, Interests, goals, 

8. Aptitudes, knowledge,' skills, physical abilities. . ^ 

9. Preparation and training needed. 

10. Special courses, training educational Institutions, or provisions 
aval lable, 

11. Requirements you must meet before seeking the job: social security 
card, license, diploma, etc. . * 

12. Where to find the work Jrv the local area: employment agencies, 
» unions, etc. 

13. Resource materials wAere you can find more Information about the 
. job or occupation. 

. - <4 ■ " . ■ 

Related Job areas. . , 

The following equipment and information regarding VITAL Is available In 

both senior high school s* 



3M "ItOQ" Reader-printer. The reader-printer allows the studept 
to view the Information and take notes about a career or to print 
-out and purchase a copy of the Information for, his personal use. 
Vfewscrlpts for the following occupations: 
A. PROFEsl|pNAL, TECHNICAL, MANAGERIAL OCCUPATIONS 



Boatswain ' ' 
Cad^t Engineer 
• Chemfi^al (Stlllman) Operator 
Deck CMe-t 
' Dock ^os> ^ - 
Englfteerinig Atde 
Harbor (Ship) Pilot 
Quartermaster , 
Shlpjs Master - 
Ship 1 Mate . 
Tugbiat Captain 
Tugfadat Mate 

B'. CLERICAL AND SALES OC-CUPATIONS 

Cashier ^ 
Checker 
Clerk, General 
Clerk-^Typist' 
Digital Computer Operator 
Key-Purv:h Operatqr' 
Manifest Clerk ^ 
Purser \ 
Radio Officer 
Receptionist 
§ale"^ Clerk 
Salesman, General 
• Salesperson, General ' 
Secretary 

Stenographer ' > ^ ; 

Stock Boy'CSirl) 
Telephone Operator 
Timekeeper 

-C* MEDICAL AND HEALTH OCCUPATIONS. 

Dental Assistant / 
Jnhalation Technician 
Licensed Practical Nurse, ' • 
Nurse Aide 

Phys I cal Therapy Attendant 
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D, SERVICE OCCUPATIONS 



Beauty Operator 
Bellman 

Chf Id-Day-Care Center Worker 
" Cook 
Cook (Shfp), Chief 
Cook (Mess and third) 
Cook Helper 
(afuard 

Janitor ]5forter) 
Laundry Worker 
Maid, General 
Messman 

Second Cook and Baker 

Steward 

Tugboat Cook 

Utf 1 1 tyman (Scullion), > 
Waiter (Waitress) 

E. TRADE. AND INDiJSTRIAL OCCUPATIONS 

Able Seaman 

Alr-Condltioning Mechanic, Commercial 

Automobile Body Repairman 

Automobile Body Repairman Helper 

Automobile Mechanic 

Automobile Service Station Attendant 
.'Bricklayer Helper 

Carpenter Helper 
. Construction Worl<fer M 

Electrician (Ship) 

Electrician ^Helper 

Engineer (Marine), Cheif 

Engineer (Marine), Assistant 

Fire Fighter 

Fi reman/Wat^ r-Tender 

Garageman, .Industrial 

Hbusehold-Appl ian.ce Repairman 

Junior Engineer 

Light Truck Driver 

Longshoreman 

Mechanic (Automotive) 
^ Oiler 

Ordinary Seaman 

Painter Helper 
' Parking Lot Attendant / 

1)?hotoeng raver (Stripper) 

Photoengraver, . LlthogKaphic 

Plasterer Helper 

Plumber Helper 

Reefer Engineer 

Sheet Metal Shop Helper 

Ship's Carpenter 
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E. TRADE AND Il/UUSTRIAL OCCUPATIONS (Continued) 

/ Stevedore 

Tugboi^4^eckhand ^ • 

Tugboat Engineer f 
We1de>, Combination * ^ 
Wiper 

A VITAL handbook/ This handbook contains Information to facMItate 
the Integration of career guidance Into, the curriculum areas* 
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WHY PEOPLE WORI- 

, ■ l> ■ ■ ■ ■ 

TKfxy subject matter area. 

* , ' *' 

Concept : 

People work for different reasons, J 
^, 'w/'' The student shdu>d be aware of his^own reaslpns'for^ working and for' 
occupational chofce* . ^ " ' ■ 

The IndlvIduaT may v/ork for different reasons at dlfi^rent' times of Ills 
1 ife.' ■ ' \ ' . * / « 

0bject4>ves : ' ♦ ' * 

1. After viewing the fllmstrip, "Why Work at All," the student will 
be able to list three reasons why people wprk. " ' - ' . 

2. AfteV reading Succeeding* Tn the World pf Work , Chapter 1^ thVstu- 
^ dent win complete Activity 3, P* \^^\^, Activities for Succeeding In the 

World of Workr 

3. Afte/"completing objectives I and 2, the student will write a com-^ 
position on the topic, '^Why-Would I Work?'* 

Evaluation : 

1. Listing of three reasons for working from *Vhy Work ;at Al T'J 10 
points each - total, 30 points (10^). • . . 

2. Qliiz No. 1 . Activities for Succeeding in the World of Work , p. 15-16: 
5 points per ijuestion - total, 100 points (30^). 

° '3. Composition, "Why Would i Work?" " 

A- Length ^ 300 word mjnimum. , '\ V , ' * 

■ . *^ . . . . ' ' , , 

B. Grammatical errors' ~ 5 or fewer acceptable; more -than 5 errors, 
. , the compos itioji wlU b(? returned to studen^ to be rewrTtten - 
200 points (60^) 



. ; ' ECQNOMIC ASPECTS OF WORK ' 

Subject ; 

Any subject matter area* 
Concept : ' ' t . * . 

Peopfe work for economic ggln. * 

Objectives ; ; • " * • 

. - • ' ^ - # . II ► ^ ^ 

1, After researchilfg IG'joSs in. the Occupatlojr'al Outlook Handbook , the , 
student -will be able' to make a' chart of these 10 jobs which Include the salary 

range for each." ' 

2. .' After intervlev/ing two people In the Immediate work community, the 

• " * ■ ■ 

student yiAW be able to make* a presentation to the class about the economic 
aspects of jobs. The students wUT use ah int^^rvllew sheet provided by the 

instructor. - * 

' 3.- After .completing objectives t and 2 » the students will present this 

Infortotion to the entire class. 
Evaluation ; 

Project: TOO?; * 

- Chart: 15% • 
.2, Interviews: 25^ (l2il each) / 
3^/ Class Presentation: 501 

Al l students must follow directions for completing each phase, of the 
project to achieve 100?. 

1 ■ ..■ ■ . ' . . ' * 




SAMPLE STUDENT INTERVIEW FORM 



\^ What Is Vour name? £^ 



2. . Where do you 1 tvet ' 

3, Whit. type of work do you do? 
Who,are»you employed by? ^ 



5* What skills do you nfeedrfor thU kind. of work? 



■ . d 

What subjects In school 

■ ...i 


ih«i- ifir^pared you for thlS lob? 




Old you go to college? 


\ -DlH you go to trade school? 



Were you tralne<r pn the Job this type of^work? 



8. • What do you like best abolit your work? 

9. What are some of the advantages of your work? 



10. What are some of the disadvantages of your work? 



11. What ''Good'^ Wofkllablts'' are Important In your type of work? 



\2. Minimum Salary: 
13. Maximum Salary? 



\ ■ 



Signature of Interviewer 



Date 
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SOCIAL ASPECT OF WORK 



Subject : . ^ , 

Any subject maitter area. " . 

. Concept : ■ '■ y o ^ 

Ml work has value, However, some Jobs are more prestigious. Students , 
shourd be aware of what pait prestige pi a'yfe In their job preferefiee. 

Obleetlve ; , ! . ' 

€ach student will participate in the activity Job Prestige; A aroup' ^ 

Ranking Task." . > 

Process ; 

1. Students are dh^ded Into gVoups of not fnore than 5 .per group. 
'2/ EachS«^fttcipInt Is given a copy of the worksheet' and Is told« that 
he has seven minutes to complete the task. He must work ^Independently, during 
this phase." ' v - ./ ^ . , 

" '3. After seven minutes,, the facilitator interrupts tO' announce that a 
racking must be made by the total group, using the method of aigufi. consensus . 
The ranking, of each accupiat Ion mus| be agreed upon by each member before It 
becomes a part of the group ':s decision. Members should try to make each. . 
i^nklnd.one with which al I fnembersi agree at least partially. Two ground 
rules: no averaging, ^nd^hb "majority rule" votes. /The group has thirty 
minutes to* complete its task. 

li: After' thirty minutes of group work (or when the group has finished, 
' If less than thirty minutes), the faci 11 tatoR should announce ^the ^*correct" 
' r^nklng.^^* Individuals should *'score" their worksheets by adding up the 

^Wd on Task #30 f^7 Pfelffer, J. Wm. and John E. Jones, A Handbook , of ^ . 
Structured Experiences for Human Relations Tcajnlng., Volume Tl . Iowa City. 
Urtlycrislty Associates Press. 1970. 

•.v^^Based x>n NORC prestige scores from R-W- Hodge. P.M. Slegel, a^ 
, occupational Prestige In the tJnjjed States.; 1925-1963- Pages 322-33AMn R. 

Bendlx and S .H. LlpietTed^n. Class , Status , and Power. Second Ed. New 
^ -York, the Free Press. 1966. 



differences between .thefr ranks and the key, regardless of sign. That Is. 
make all differences positive and sum them. Low scores, of course, are 
better than high scores. Someone should score the group ranking also. The 
key. fs: . 



l\ U.S. $tipremc Cpurt Justice 

2. ^ Physician ^ : 

3. Scientists 

i*. State governpr 

5. College- profe$.sor 

6. Lawyer 

7. beijtist 



9. Banker 

10. SoclbTogists , ; 

.11. Public scliool teacher 

12. Author of novels 

13. ' Undertaker' 
1A, Newspaper columnist 
tS. Policeman ,r 



8, Psychologist ' ' ' ' 

5. The group should compute the'9verage score of the Individual melnbers, 
compare "this, with the group's score, and discuss the^ Imp! Icatlons of the' 
experience. This processing mllght be focused on -leadership, compromise, 
declslortrmaking strategies, the feel I ng content of the exercise, roles members 
played.^and/or.othen aspects of group 1 Ife.: > - 
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OCCUPATIONAL PRESTIGE RANKING WORKSHEET 



Instructrorrs t ^ . ^ . ^ J .... ^v- . , / *- ' 

»Rah^., the following occupations •ccordlng to the prestige which is 
attachftfl to them in theUnifed States. Place |„"1" in frqnt of the occupa-* - 
t ion which you feeV- is *to be most pVestigious, 'etc. , -alt the way to "15"', ' 

■ ■■ * ■ •■ ' ' ^ ■ 

, . . ■ , . • . . ^ . ' - ,-' ■ 

■■ - ' • ■ ■ ^. . ■ • ■ 

least prestigtotis. ' „ 



7 . 



AUTHOR or NOVELS - 
"NEWSPAPER COLUMN I ST ^ 
POLrcEMAN - * " '"^ 

BANKER : 
"U . S . SUPREME COURT, JUST I CE 
LAWYER ' 
UNDERTAKER ' : ■ 

State GOVERNOR 
SOCIOLOGIST ' ; 

SCIENTIST 



PUBLIC SCHOOL TEACHER 

■'1 ■■. 



•DENTIST 



_^ PSYpHOLOGIST 

'COLLEGE PROFESSOB 



PHYSICIAN' 



«3 -.. 



i * 



> 



PSYCHOLOQ I C'AL ASPECTS OF WORK 

- ■ t . . V 

■ , ■ ■ ' ' ' 

Subject: ^ ^ ; - 

Any subject matter area. 

Concept ; ' ■ ' - ■ . ■ ' 

Personal- values are important In job cliiofce. StuWnts should be aware 
of the rnfiuencW their personal values have on vjob preference. 

Ob jective: . ° 

. The student villi write a composition entitTed. "What Do I Hope to Gain 



I 

V 



From- My Job Choice?" " 

Evaluation : . , - 

1* Ungth; 300 word mini mum - lOp points. - 

'2, Grammatical errors: 5. or fewer errors acceptable; more than 5 

errjors, the composition will be. returned to the student to be rewritten. 



INCULCATING GOOD WORK HABITS 

' <• ■ ' . ' . ' ■ " • ' . ■ » - ■ ■ 

' . . , • * ■ * *'•'■,'■.■ 

' '* ' . ■ ■ ■' • ■ 

■'.**'■ ' * * * ■ 

Subject : ' . ' 

Any subject matter ar^a.i ^ . ^ \ 

Concept: ■ . ' ' ■' / ' „ ,;.,/ ' • 

' Knowledge of gqdd work habits 'Is Important In getting and keepltig a ^ / 

• • . * ■ • , / ' '• 

Job. ' .V. / ■ ■* ■ ' / .. 

• •■■•■/■. •. ^' . v"" ' ^ * .• , 

Object Ives ; ^ / * 

1, After reacllng/>€haptei^ 7,^*Persona1 Ef^^^ 
Succeeding In tM^glfilHi^. ^^'^^ student will/be able to/1 ist^O good ; 

• work habits, • , / ? 

< 2. ^After completlnl'objective 1, the s^dfent wl 1 1 complete Actlvl ty 30, 
'^^^Ftelng-Ypur Po PP. '•'♦l-l^Z In Activities for Succeed!^ 

■ in the/ World of Work to determine his owrt job atti tudes. 

. i.. After viewlngihe filmstrlp. "Job/ttI tudes : On the Job - V Trainees," 
the students will roltplay the. parts/ of employer and employee to demonstrate 
positive and negative work a^ltude^. . * 

Evaluation ; j ■ . /\ ' ' ■ ' 

: V U Listing of 10 good work hablts'/rom Chapter 7, "Personal Effectiveness, 
pfi. 138:15& W^ucc^em^ 5 points - 50 total points^ 

2. Positlve,4>ar4iciR^lon In t-ole-playing exer^/ses demonstrati 

. , work hablt^. 50 points^ ^ : 

i ^ 'TOTAL; 100 points , ' , 




" subject kSTTEB UNITS . 



■ I '■ 



Bertha Barfleld 
'Elizabeth Lovett 
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. . . • .. . r . 

Subject;: 

American Government;' American History, Language Arts* ' . 

Concept ; 

Good work habits are Important to getting and keeping a job, 
/Object I ves : , ^ 

!• Given two charts, personal and group of 10 work habits (1 point each) 
decided on by class consensus', the student will plot h'ls daily progress 
according to achievement of these work habits, within the classroom environ-* 

ment* ' 

-> * 

2. Given a ladder of government structure- with point value 'assigned^ to 

* • * 

each step, the student wy 1 llst^the political positions he wishes to achieve 

durlng^.'the sex weeks* ^ : 

• . ^ 
After the achievement of necessary points, the student v;l 11 campaign 

^ / * * 

Tor election to his desired political position. 

k. Upon achleven>ent of political positions, each student must research 
and.outllnd hVs' off Icial duties.. ^ 

5. Upon completion of his research '•and outline, the student must present, 
to the class, a problem and Illustrate his solution to that problem according 
to the duties of his office. The student must continue presenting problems 
and sotutlons^ln same office, until elected to another. ^ . 

6* After completion of all uhl.t actlvltl'es, the student will write a 300 
word report on how his knowledge and attainment of good work. habits allowed 
htm to' be consfdered atid/or achieve his desired goal or restricted htm frotp 
his goal .• 



''''Sample political ladder 'Included. , 
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sArWIE POLITICAL LADDER 



!• John Qi Public 

2. City Councilman 

3i' Mayor • 

^. State Representative • 

5, State Senator 

6. Governor ' ! 
7V UiS* Representative 
8. . U.^. Senator 

9. Spe^alcer of the Hous§ of Represerita 

10, Attorney General 

11. Secretary of Defense 

12. Secretary of Defehse 

13, Secretary of State ^ 

ikn Vice President. ^ ^ 

15i President 
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subject 



Language Arts, Business Education, 



Concept ; 



Help wanted ads are an Important source of Information about where to 

.w-w^ f I nd^ s^^^ 




t ryes J 



f the student will bring to class a copy of the classified section of 

y ■ ; \ ■ ■ ' 

!wspap0r and will locate and list the employment headings designating 

opportuni ties. , 

2. After locating help wanted advertisements In the classified section, 
the student will read them and make a list of want ad words and their abbre- 

vlatlons. ' / «i ' * 

3* After reading help wanted ads and listing the abbreviations used In 
thjese* ad^, the student will write an example of a want ad to submit to the 
clas& for Interpretation. 

'4. After completing J:he 3 above ^object Ives, the student will be able to 
'* * ■ - • . , 

Interpret, on a teacher constructed quiz, five sample help want ads. 



/ 



M'^sample list of abbreviations Is attached. 



s 

m 
o 

o H 

w o 

•rf >^ d Oj 

C o M ^ 



8 



2 r .1. 



H 0.H ^ o U -P U U 6 

o H o o U aJ w . ; ■ 0 o 

o tiOcd ^5^5 >>0 a P<ci> >a'd >> •♦j > ^ 

X , a -PC ^4 O. O U 0*H ^ 0 

>>W XJ+^^HW C0CrfC!Rj0 W-P C O 0 >>-P^ 0 O 

>rH ^J-H OXJrC C ^JrC-H ctJ;4^ 0 0^f> 0 d ^JfH &-H«H 0^^'d ^ 

3t^mo'acoW)o»HCO'dj:yc:o0.H+3 0^H^Hooc:6 0 P^xj 0 ^ oj 
o 0 ?3-H»H aJ aJ «J 0 0 ctf o 0 PioJ «H ^4 at <u aJ0'C:00^4>>g0OO0 

MS^^H^H'r-^r^r^ S g I S 6^ S C O P. ^^ W W tn Ui -P -P -P B ^ ^ ^ >^ 



u 

.0 

p . > C C U^H-P Rj aJ c3 0 0 Goo 04^x1 •^^4J0rt0*cl^^0^^ K I PiJ^ 
^tn;^.H.H'r^)HH S g I ess S ^^ to to to CO 4^ 4^ ^ ? >s 




„ .iH a -p 

?J 4^*H C., ^ 
,Q O -P 0 C 



0} cd 



o:0 d 
0 

. . „ S ^ „ . . 
_ O ta -p o p< to •H H 

p< 0 O H i»H C 

P( M > <^ & Si's 2 



o to C2 

W)'0 

O 



O xJ 0 0 0 o5 0 0 0 



0 

2 ^ 

0 iH 

•H to 0 

0 .0 2J XJ 
P<4^ -P O 
X Xp o 

0 «H 



to 

U 
0 

0 xJ- AxJ 
d cd to aJ 
0 p o 0 



0 

I -P 



cd 



Sir 



XJ<H 

at (d 



m-P -P ^' ^ tlO • H 

B p< tO'-P a xJ to>J .H 
# p<to 0 W)H rJH o o 
aj td cd ^ ^ o o a 



to 
o 



. O H -P • 

p^TL^ f> 0 &ej2 

o 0 «H*H H S tr-P 

OXJXJXJ0000 



o 



01^ 



P*-P u • 
0 0 W) W) 



• • to 

• XJ P< ^4 ' 

C pJ to-P ^ 
0. K P tfU 
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Subject : 

American History. o , - " 

Concept ; , 

C^eors are ever-changing. As soc I eta l^needs change, some careers change; 
nev/^ careers develop: others become, obsolete* . 
Objectives ; ^ 

1. After completion of a unit about the coionfal period in America, the^ 



sttident v/ill chpose one occiipatlon mentioned in the unit and research the 
evolution of that career to fts modern-day counterpart or to dbsolejscence. 
2. After researching thls^ carreer, the student wil 1 construct a project 

* . * 

•based on some aspect of this career* > • " ' - ^ 
ft 

. Example; Seamstress - student might sev/ or create dolf clothes In 
^ppr-Iod dress* ** " ' 

3* After researcKfng the career, and constructing the project, the 
Student v/lll -make an oral presentation explaining both to the class. 



P 
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Subject : ^ * 

Language Ar£s, Goveniment* • 
Concept ; , * 

Jherfe are m^ny occupations which contribute to the production pf a 
tele\^ls'Ipn news program. \ . - 

Objectives ; / . " ^ . ' . 

1. The students will research^ discuss, and make a composite list 

. ■ ". . " ■ ' ■ - 

of occupations available In the production of a television news program. 

2. The students will, make a field trip to the WDSU-TV news room 

, ln Nev-/ Orleans, Louisiana. ' 

^ ■/ • - • ■ . • ■ 

*3, After partici.patf ng in the field trip, the students will compile 

■ . ■ " • ' ' ■ ■ < .■ ■ ' 

'|an organizational chart of the steps InvolVed-tn production of a news 

"program. 

Each student will choose one occupation In the production phase 
^ of a TV nev& program and research this occupation using the following 
outline: % . 

^ A* Nature of the work, 

B. Training. Other Qual If ications and Advancement. 
,C. Earnings and Work^J^rrg Condi'tions. 
5. Each student will prepare and fulfill his chosen occupation !n 
a Vole-playing exercise - a video-taped class production of a simulated 
^television nev/s program. News may bfe local, national, or international. 



Subject ? 

Music, Art, Language Arts t 
Concept : V ^ 

* *• ' ' ■ 

•Music careers Include[many areas other than those of the performing 

arts. 

Objectives: ^ , • - 

■ -.- - — ■- " • ■ 

- *1. The student will bring to c1a$s his favorite recording to share 
v/l th the class. ^ ^ ^ . 

2. After playing the recording, the student wll 1 list and' discuss 
as many careers as he can which are related to the pVbductlon 9f this 
recording. Example: lyricist, composer, arra.nger,^ album cover artist, 
disc Jockey, music store owner. 

3» The student will choose one of the careers associated with the 
music Industry and write an evaluative, In-depth report of that career for 
^ presentation to the class. ^ ' 



Subject: ^ 

Geometry i ' * - / v 

Concept : 

Geometry can be used to solye practlcal problems. • ' j? 

<>.'■■■ ' ■ ' . . 

Objectives ; .. - ^ s ' 

1. The student wriKdeflne. the following termrf=='T»S^ulates,^ 



theorems, logical, dedutt Ion, undefined terms, abstraction, approximgitlon, 
random,, and theory. av ' 

/ /^2, Given a* teacher-made 1 1st of postulates, the student win deduce 

thebrems. * 

' . >) ' ^- ■ .-' 

^ 3. Given an Occupational Outlook Handbook j the student wl 1 1 make, a 

list of 15 occupations Which Stress mathematical skills. 

4. Given an Occupational Outlook Handbook and his list of occupations, 
\he student will write postulates and theorems for. 10 af the 15 occupations.' 

^EXAMPLE ' . . 
Postulate I ' 

Accountants, among other duties, prepare tax reports. , 

^ • . . y ' - . 

Theorem I 

John is a^n accountant. ^ 
Logical Conclusion 

No Conclusion: John need not prepare tax reports. 



Pol^tulate 11" V ' 

A CP-pilot plots the course, to be flown and computes the flying time be- 

f * tvjfeen various poi?its. 

0 Theorem H • ^ 

• ^ Joe Is a co-pi lot* . ^ 
Logical conclusion II ^ 

Joe plots the course to be flown and computes the flying time between 



vaMous po 



0 

* ' • - ■ ■ . 



Postulate III. 

A College ^gree is the^generaljy accepted educational requirement for 
entrance into an engineering position; ^ 

• ■ •■ ' . .» 

Theorem III 

Ma^y wants to be an engineer. 

Logical conclusion III 

Mary Inust attend college. ^ 

Postulate IV \, ■ . 

A survey taken in July 1970 revealed that carpenters made an average 

hourly wage of $6.A2. * ^ ^ - 

"-. . ' ' ' ■ . 

Theorem IV 

' . . ■ ' " ■ ■ . • , ■■ ■ ■ . ^ ,-, .■■ ■ 

Bi 1 r was employed as a carpenter during January 1970. 

Logical conclusion IV 

No conclusion: A survey for JanuaVy 1970may not have proved the same 

statistics as- the survey for July .1970. ^ 



Subject : » . 

' • « ■ * « 

* Biology. , 

Concept : * ^ 

Division of labor exists In the Insect world. ' 

Objectives* : * • - ^ 

1. ^he student will define the following terms: Queen bee, drone^'' ^ 
worker, hive, apiary, comb, colony, nectar, honey, brood, honeybee,, larva, 

egg, pupa, pel 1 en, pol 1 1 nation* 

2. file student will list the duties, of each of the following: Queen, 

ff * , . ' ■ . ■. 

* drone, worker* ' ' * * 

3\ GWen a list of the 15 job .clusters-, the student will match Queen, 
drone,, and worker to the. clusters in wh.'lch they cou|^ bp Included because of 
their duties J n the colony; and thereby compare the work and dally life of 
tlie honey bee to theij own* 

* *^'05 Job C lusters • ^ 

1 • Construction » - , 

2, Manufacturing , ' ^ " 

3. Transportation ' . 

h. Agri-business , and Natural liesources 

5. Environment ' V * ^^ ^ • 

6. Business and Office 
Marine Scien^ce " 

8. Marketing and Distribution ' . " 

9. Communication and Media 
10* Hospitality and Recreation 
11* P.ersonal Service 

12* Publ Ic Service 
13. • Health 

'fk. Consumer a^d Homemaking * * ^ 

15 • Fine* Arts and Humanities ' . ^ 

Guidance departments In eax:h school have a more detailed list bf the 15 Job 
Clnsff='rci if ni=>i=>HpH. " , 



it is possible fo make abstract Interpretations of everyday life. , 

Objectives. : \ " ^ . . 

• 1. The student will select, research, and make a wri tteh outl I n6 of 

- " ■* , ■ ■ ' ■ ■ ■ 

5 occupations In which she is interested. u} 

' 'h: 'Using the Information about the activity in the job, which was pb- 

taffied from research, the Student will choreograph and select music, to compose 

an Interpretive ^nce to 11 l-ustrate one occupation. 



° 3.^ Each stMd^^wi;ll present his Interpretive dance to the instructor ^ 
and^the class. ■ '■S^i/, ■ . ' . , • 

. ■ % V:V--. ■■■ . ■ ■ . ■ . , . .. V ■ • . 

tt Is assumed that the stildehts have a.l ready* studied bas ic modfern dance 

■ . .... - .-..^ ^ . , „ . .* 

'steps, ue. walk^ leap, tiop; etc, , , . - m 
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Subject : ; > / ' 

Concept : ^. / - , ^ 

' Many careers are available ^n the field qf commercial, c^rt.^ ^ . 

Objectives ; 

1. The.student will r^se^rch jobs available in commerical a 

report these findings to the class. , 

2. * Tile student v/ill make a site visitation to one/of the following 
printing companies to observe the different jobs available In^ the field of 

commercial art: / ' ^; ^ 

, ^ ^ , Century Graphics. Cdmpany , \ ' - 

^^22 Toulepuse / - ' .^^ 
New Orleans^ LA . • * ' 

* Upton Creative Printlr^g : 

' • 7^*6 Carqmdalet- . ■ . 

New Orleans, LA * • 

3^Nafter having made^ site visitation *to a printing company, the student 

will wrJte^ report aboUjt one Jofe area In commercial art which- tncorporates . 

his research information and firs't-hand information gathered from the, site . - 

visitation and present this report to the cUss, o 
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Home |coijQmTc3* ' ' - • . ^ - ^ ' ; 

■ K ■ ' ■ ' ' 'i^ ■■ , " ' , • ■ \ 

Concept : ' ' ' ' ' . S ^ — 

' 111""- , • , . . . • ^ 

Many iQareer opf5ortunitles are available in the area of clo!jiIng services* 
Objectives ^ ' " ' .;v^' •-■•v"'/^--:''^:"--^^^^ 

-1,^, . Using the Qcciifiat-ional OutTook - Handbook , ^-th^ student wi l l research 
10* jobs In^ctothjng and related services and .keep a written f I le.of these- 
occupations* . 

2* fhe^ students will design and di$play a bulletin board entjtleidi.* 
"Career OpportunftieSs in Clothing Services.':'.," " • 

3, *TheVstudent v/ll 1 choose one career in clothing or related fields 
anii wrfte an in-depth t;ep>ort about this career. v. " , 

The student will' interview by phone, tape, letter ,'^br in person, one 

• ■ • ' * ^. ■* ■ , ■ . ' "" • , f 

indlvidiual' employed in the student's area of interest^and report thlB interT 

. ■ ' V ■ ^ " . ■'• ■ ;^ • " , . 

vIev\f*to the class.. / 

' . . .. / ■ « ' ^ . ■ ■ ^ 

5'. After participation in a site visitation to a local clothing manu- 
factoring company, the class will discuss opportuni ties wi thjn the plant. 

. (>:- The student wil l>de$ign^a v.i;sual displaying the many occu|2>ations 
involved In *the design, manufacture, and marketing of agarment. 



Subject s ^ ^ / . . 

Homeo Economics • ' , 

Concept ? ■ y 

- — I — •.. ^ ' ,^ \- ''' . 

There are many occupations available in the .retail clothing ^a||0S. 
Objectives ; ^ . 

l\ .Each student will choose an occupation of i,a|erest^ I n^ the r|alm of 
the retal 1 clothing trade. ^ \ ■ 

2, 'The student will research his chosen occupation according to the 
fol lowing out 1 1 ne: ' ' <^ ' * , . . ' / - o 

.A.. Jo'b, description. ' ^ } . /. 

. - fri^ Working conditions, ^ 

■ ' \ ■ ^ ^ • ^ / ^ . V . - ■ . . ■ - ^ / 

C. Training and other. qCial i f/icat ions . 

D. ^. V/agds, benefits and advancement possibility. , t 

3. The student will, interview's person employed in his researched 
' occupation durjng a field trip to a local departjrnent §tore. 

The student wi 1 j 'comf)i le information gathered in a report to be 

■' X ■ •• • » .'V ^" .■ ' ' ' ■ - ■ 

presented to the cla&s. , ' r ' , 



Subject : 

Afnerica'n Literature, American History, 
Concept : 

Attitudes and Interests concerning career decisions may change during 
one's llfetimef 

, •" • ■ . . ■ / - ■ ' 

' ^' Objectives: 

. ^Wen a teacher prepared J 1st of 25 American authors, the student 
Will select 5 writers to research according to the author's orlgtnf.l career 
choice and how he eventually became a writer. 

2. After researching ^ authors, the .student wl 11 write a 100 word 
report on each ajuthor* ^ 

■ 0 ■ _ 

. 3. The student will choose one of his reports and make a class presen- 

tat Ion. ' . ; 



Art, 

Concept : - * 

o * ' - * . , • • ■ ' 

Good v/ork habits are Important to getting and peeping a job. 

Objectives : 

1. The class will dj^cuss good v/ork habits; after discussion, the stu- 
dent y/ill then IPst 5 good work habits which he feels are most Important to 
him* . 

2. Using one or several good work habltSi the student will design a 
contemporary poster to Illustrate his choices. ' 

3. ^ The student will present the completed poster to the class and discuss 
It according^ to design, medium, etc. used In Its composition. 
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^ APPENDIX I y 




CHILD CARE 

■ * • ■ ' . * ■ 

The following material U a basic outline which may be followed fn a 
if* ■ . ' ■* 

chlld-^related career course^ The course v/ould be suitable for students 

considering careers In the following areas: / , 



1 



Child care aide 



2, Child care center director 
3« Nursery dlrectoi^ 
Kindergarten aide 

5. Kindergarten teacher , 

6. Primary grade teacher . 

7. Primary grade aide ^ 
8* Recreation viorfcer - 

9* Pediatrics nurse' 
vlO/ Social v/orker 

IK Mother . ^ 

12. Father 

Each day the course covers a 1-hour classroom lecture, activities' 
preparation, and a 2-hour block/of time for laboratory experience In a local 
nursery, kindergarten, or primary schobK This unit is designed to cover 
one year. Possible credit - 3. 

Concelat ; • 
Many career opportunities are available In child care. 



81. 



% 

A 



ERJC r ^ 



INTRODUCTION TO CHILD CARE . 

Concept ; . ^ 

Many careers , center around the care of qhfldren. 
Objectives ; 

1. After student research and teacher lecture about th'^'h!story of 
child care, the student' v/Hl be able to write a definition of child ?^rvlceSt 

2. The student will research and keep written reports on the occupa- ' 
tlonal opportunities In child care. 

3. the student will survey the community and compile a written list of 
types of services offered for the care *pf,ch.I Idren. 

h. The student will Interview a mother who. uses child pare services 
and make a written report of her reasons for using these services. 

5. The student will research and make a -bul letln* board 1 1 lustratlng 
types of child care services. 

6. After hearing a presentation by a nursery school director and a 
1<indergarten teacher, the student will describe In a wri^tten report the 
types of services of fered >In^ these two areas. 

7. After student research and teacher presentation, the student will 
make reports pn special needs of ehl 1 dren and services available: crippled 
children, mentally retarded, foster hofjies, etc. 

8. After viewing the films, "Toymaker," "Eternal Children," and "First 
as a Chi1d/^the student will be able to list three kinds of. ctilld care 
services. /. 

■ 9; After viewing the film, 'kittle World,'' the student will discuss 

* th^ characteristics of a good day x^e center and prepare' a bulletin board 
Illustrating c.har^cterlstlcs of a good day care center. 



iO* After visiting a child core center, the student will report on " 
equipment and play .mater lals In child care centers* 

■ • ■ 

l^. After completion of suitable chapters In the Red Cross First Aid 
Handbook, the student will report on common childhood diseases, Immunizations 

and symptoms of Iljhisss. ^ 

• ' . j> • 

12. After a presentation by a child care resource person, the student - 

v/lU ro]e-play what to do In case of emergency, severe Illness, or Injury/ 

to a eh I ) dr. 

; - 13« After class discussion and observation of a child care center, 

the student wM 1 report and discuss policies, rules, schedules, and pro- 

< . • ■ ,* 

cedyres observed In a day- care center. - 
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CHILD DEVELOPMENT 




Concept ; 

Experiences In early childhood ar^e important In shaplrtg-attl'tudes 

* ■ ■ ' . ■ ■ ' ' ' ■ • ' . ■ ^ . 

and lifestyles ^1 ' - t . 

Objectives : . /; / i 

1., After Introductory .teacher lecture, the student will research ahd 
discuss the role af heredity an4 environment In the growth process of children* 

2. After an Introductory teacher lecture, the student will research and 
discuss the physical, social and emotional development of the child 0~8 years 
bf age., . 

3. The student will Observe sev^rar children of various a'ges to 8 and 
compare and contrast their social, physlcaU" and emotional development J n a 

v^rltten'' report. „ * • 

4. " The student win plan two play ^ctlvltl>s .for children ages 5 to-8. 

5. the Student will field test one play activity In a laboratory 

. situation and .v^r I te a report about that activity. " ^ ' 
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•• • BASIC NEEDS OF CHI I.DREM 

Concept ; ' • 

The fulfillment of basic; needs of children Is Important In'shaping 
attitudes and'ltfe styles. 

Objectives : ^ < , ' . 

' ■ ' . ■ ■<> * ' . ' .' • « - 

1. After completion of a unit on the basic needs of children, the 

student will be able to distinguish, on a check-VLst, betvveen the basl,^ 
needs of -chi Idren at different age levels. 

2. Afters compel eti.on of the unit on the basic needs of children, the 
student will study references on how these needs are met and present his' / 
findings to the class. x ^ - , / 

3. The student will reSvearch* and report on the differing needs of the 
culturally disadvantaged chl Id ^s they dyiffer from the' non-cultural ly tlls- 
advantaged child. 

After a teacher presentation of the nutritional needs of «chl Idren, 
the student will view the film, '^Food 3S Ch i 1 dren 'See 1 1 1'' and discuss the 
film In class. \ i ' o 

5. The .student will pla?l and (Prepare a s^-Imple luncheon for children. 

6. After completion at- ^ teacher-preparecl "uni t on chl Idren's.xlothlng, 

■ - ■ " ■ • , • ' 

the student will be able to evaluate, on a check14st., children's clothing 

according to desirable'features such as wearabillty, easy care, and ability 

, - ■ I ■ \ . \ 

of the garment'to be handled by the child. . 

... * * ' 

J 0 • 

7. The student'wi 11 collect pictures of clothing for children which 
Illustrate desirable features and discuss these features in a class preseh- 
tat ion. " . ^ . . 



■ - , ■ ■ ' ' 

8, After class presentation about h4alth needs -of; children by ^ ^ ^ 
doctor 4>r nurse, the student will be able to list child jiealt^h heeds an^| 
explain their Importance. \ " * . ^ • , 

9. After viewing the fHrn,. '^Meeting the Emotional Needs of •Chi Idren/'' 
the stCident will' write a nummary of the fll^# - ^ / 

10. ' The student win'wrlte a paragraph recal ling strong ^emotions he 
felt as a chMd and, In small grpups, dlscUss^ these feeding.' ' - 

11.. The st:udent wMI View the film^;. -ITears of Children," "Children's 
' Emotions,'^ ''Children's Fantasies," "Shy h^U^' and "Shyness." The student 
wjll then summarize them In brief wr} tten .r^'pprts and participate In sma.l 1 
group discussions of the films. ^ 
. 12. The student wl 1 1 observe children '|n a laboratory situation on two 

consecutive days and write brief reports on emotlp^^s expressed by the^e 

■ . * . t- 

' chl Idrem . 

13.. Aft^r completing a* teacher fomposed unit' on the shaping of a child's 

■* - 

achievement by heredity -and external envl ronjjient, the student will be able to 

**' ' '. 

write a brief report on this subject. \ ' ^ 

After comp^letlng the above unit, ^ the student will be able to list 
three ways Irf which Intellectual growth can be measured. 

15.^ 'The student will observe and write a report on the dally behavior 

"' . * ■ . * 

of a child Ifi a kindergarten or primary class and report hhs observations 
to the class. 



ACTIVITIES FOR CHILDREN 



Concept^ : ,.; . -r---.' ~- - : - 

- ■ , i - . . • • • 

Play activities are Important In child development. 

Objectives ; # . 

1. After hearing a. presentation by a nursery school teacher,: and 9 
kindergarten teacher on tKe Importance of play for children, the student 
v/IPl be able to write a brief report on the Importance of play. ; 

2. After completion of a teacher-prepared unit about play^alds In the 
development of motor skills and coordination, the student will tfst games, 
toys, and equipment for large and smal 1 muscle development. 

3. The s;tudent will bring pictures to class tliat ilTustrate kinds of 

play. ! : ^ • . 

k. The student will pla,n a play activity for developmen.t of HafRd-eye 

Goordination. , . " *> , 

5! The student will research and write a report on how'^^lay contributes 
to the social,- Intellectual, emotional, and physical development of a child. 

6. After a teacher presentation about play, the s^tudept will write a 
report about how play contributes to sharing cooperating, developing respect, 

and developi^ng a sense of^beloriging among children* y * - \ 

, • . • ■ i • . ^ 

7. The student wH 1 (bring to class to^s approprlat^jjfor children and 

explain to the class how these toys help the child develo^p creatl v1 ty and 

imagination . « 

After a feacher presentation of a unit on art?iinedla for children, 
the student will present an act lyl ty using one inedla (flngerpaint, play 
dough) for children. ' 



9. The student will role play story reading to develop skills In 
reading and tell Ing stories. . 

_^ > - ' • ^ _ ________„.^,^ . 

10. The student will research and write a report explaining games and . 

activities appropriate for children at three age levels. 

1U After viewing several children's television programs, the student 
will write a' report about the* sultabi 1 1 ty of these 'programs for children. 

12. After a presentation about children's books by a librarian, the 
student will be able /^to evaluate, on a checklist, the characteristics of an 
appeal I ng Chi Idren's book. , * . 

*t3. The student will select, bring to clas%, afid discuss one children's 
book according to the qualities which make It appealing to the child. 

After teacher presentation about choosing children's toys for dlf- 
ferent age levels, .the<.student will be able to evaluate, on a checklist, 
the desirable qualities of a good toy for children at various age levels.. 

15. The student wl 1 1. brLmg. to class q| toy or picture of a toy and 
demonstrate to the class Its use and Its desirability for use on a partlclilar 
age level . ' ^ , 

16. The student win collect for. 1 personal notebook, play activities, 
for use wl th chl Idren, age level to 8 years. 



FILMSTRIP REFERENCES 



■-WfiH4rt^afYy-4oy4-^^ Health. Drvls ion of P i. ihT Ic HeflTthV P . Q . 



Box. 60630^ New Orleans, LA 70160. 



"ABC's of Baby Feeding" , 
"Babies Like to Eat" 
"Bathing Your Baby';' • ' 

"Care of the Newborn Baby" , 
'iChtld Care and Development" - '-^ 
"Children's Emotions" 
'•Children's Fantasies" , 
"Children of Chaflge" ' 
"Children Without';' . • 

"Fears of Children" - 
"Feeding the New Born" 
"First as a Child" , . 
"Food as Children .See It". 
'-'Frustrating Four^ and Fascinating Fives" 
"Jeanlfi Is a .£ood Thing" 
"Little Wdrld" V' / 
"Long Time to GrowM 

"Meeting the Emotional Needs of Children" 
"Play Js Our Business" >is~^ 
"Play's the Thing";. 
"Preface to a Life" 
"Shy Child" 
"Shyness" ' - 

"Starting Nursery S(?Hool : Pattern of Beg.inning" 
"Terrible Two's and Trusting Three's" 
"The Baby Sitter'"! 
"To Keep Them Well'* . 
"Toy Makers" , 
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• ■ . . jOB EXPLORATtOMv . 

Sociology. . . .. ■ -:. - . ' . : r;!.. : ■ : : 

Introduction s • " , 

' ^' " - ■ ' ■ « ^^fP' ' 

With the Introduction of career education In tntTsenlor high schools, ^ 

, , • ' •* ' 

It win be '.necessary to make allowances for the gbs^ence of exposure of 

*■ ' • 

senl.or high school students to the various stages of awareness, motivation^ 
" and §iXpToratlon. Th6 guidance department may combine. efforts with the 
^sociology teacher to provide studehts vilth some exposure to the concepts , 
suggested for the three stages. 

Since sociology Is the study of man In relation to society a/id. since / 
^ work and career choice are an Integral force In his ^functioning In society,- 
the sociology classes seem an Ideal envlror.ment for the study of different 
aspects of the world of work. In the Immediate communi ty. The guidance 
counselor and the sociology teacher will work together In coordinating the 
procedures used. Basically the project will be organized In. the following 
manner* ; . " . . 

The sociology classes consist of two^ sections of twenty-fWe students • 
each. §ach of these classes wljl be subdwrded Into five groups of five 
students. The general project of each sub-group will be to study a group 
of Jobs In one related field, 1/e. hospital careers. After the project is 
completed., the group will submit I't to thg sociology teacher alid the guidance 
counselor who will evaluate the flnai product. 

r ' 

Procedure ; 

The procedure for Implementing the' project Is as fbllows. Each Sub-group 

'5, ■ ' ■ - . 



v/lll.vl$lt a local plant, business, or social agency for a general tour. 

i] g roup m ember wi ll tH^j^r^se4^/e^^.o^Jlskd^ par tl^i^ar- 



lemployee as he performs his work duties* l^henever possIbTe/ the student 
0?ay even be allowed to perform some of the tasks himself t The student may 
*take slide pictures of hls^'shadow*' at .work <3nd tape an^intervlev/ of him as 
he Works. The interview will combine getting factual Information about the 

'job'-** salary, education, training, benefits'-- with seeking Information 



about hov/ the employee feels about mmself in his present Job situation, how 
be arrived at this particular Job choice, arid his satisfaction or dlssatls" 
faction v/lth his job,. , * ' 

Evaluation ; - « . 

The student will organize his project on a contract Basis, there vjWV 
be two contracts — A and B* 

Contract A: ^ 

1. ' A brief slide pr<^$entatlOn of the cdreers studied^ 

2. Taped Interviews v/lth employees ^'shadowed. 

A written report about the career field studied. 

Any creative effects which might enhano#-^e completed project. 

5* Presentation and exp^lanatloh of the completed project to the 
^ general business classes In conjunction wi th their urilts about 

career choice. * ^ > ^ ° 

• . ■ . " ■ .. 

Contract B: > \ 

1. A brief slide presentation of the careers studied. 

2. Taped Interviev/s with employees * 'shadowed.*' 

3» A written report about the career field studied* 

k» Presentation and explanation of completed project to the 
general bu$Iness classes In conjunction with their units 
about career choice. " 



The sociology teacher and the guidance counsfe lor v/ll 1 then confer with 
the Individu al groups about their compl et I on of ^the coh t;^ractr 

ConctusTorr: ^ - - — ^^---^ . ^ --^ .. ...... v.. ... :. ■ 

/ The ultimate goals of this project are fourfold: 1; to provide senior 
htgh schooV students v;lth some ^^p^cts of career education; 2. to fnvolve 
teachers In career education; 3* to enable guldaiice counselors to work 

with students and teachers In gathering first-hand Information about Job 

• ' , ' , • ■ ■ ' 

fields; and 4* to Involve community resources In understaridlng and participating 
In career education/ The completed projects can be used as part of a career ^ 
Information l ibrary wKth other classes and groups. * ' 
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CONTRACT e» 



THIS CONTRACT "IS TO AID YOU IN COMPLETING YOUR COURSE 
ACTIVITIES FOR SOCIOLOGY 101 IN, THE AREA OP CAREER EDUCATION. 
AFTER PRESENTATION OP AN OUTLINE OP THE OBJECTIVES AND ACTI- 
VITY CHOICES, .YQU Will complete this form por' your desired 

mOE AVERAGE. ^ ^ 



I contract' TO FULFILL. THIS^ ACTIVITY. IP I PAIL TO FUL- 
FILL I/IY OBLIGATIONS* THIS CONTRACT BECOr^ffiS VOID. 



Contract chosen i a 



CREATIVE EFFECTS I 



A, 
•B. 
C. 
D. 




AGREED COMPLETION. DATE 



DATE 



.COUNSELOR INITIAL 



TEACHER INITUL 



V 
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QUESTIONNAIRE 



The\ purpps§ pf^ exparience is, to^ familiarize , 

a job site with an employee • The employee will perform his 
regular tasks as you observe or "shadov/" himi you may even be 
allowed to perform some of the tasks whenever it is feasible. 
The following guidelines v/ill help you get an overall picture 
of the career you are studying, * / " 

Or^ni^^tion ' . - - - . 

Job Title ■ " - . ,. ' , ' • " 



Description of Duties 



Training, Education Needed 
■ Salary 
Advancement Opportunities ; 
Benefits - 



Hours , Overtime 
Safety Features 



Questions you may wish to ask. the employee t . 

V/hat do you like most aboui? your job? ^ 

What do you dislike most abput it? . • 

Why did you chooge this particular, jcrb? 

Are you satisfied with your job? If not, how would you 
like to phange It? ' ^ 

If you had to project oyourBelf ten years into the future , 
what job or career would ydu like to be holding? , 



. What is ^ your goal In life? 
Additional Comjwentsi 



.W4- 
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A sampIe request letter 

f . 

9 



Lul I ng, Louisiana 70070 

Dear Mr, Granler: . 

Hahnvllle Hl^h School Is becoming Involvjed this year In a program 
In career education* As part of , Initiating certain aspects of this 
program on the senior- high level , we would appreciate your assistance 
In helping to fami 1 larize one group of students, members of the sociology 
class, with career fields represented In your hospital. .We wish to know 
If It would be possible for a group 6f flv6 senior students to have a 
general tour iff the hospl tal facl 1 i ty» We wouTd also like permission 
for the Individuals In this group to take slide pictures of the employees 
at work, Interview them on tape, and where feasible, •'shadow" or follow 
an«emp1oyee as he performs his duties. . * 

The Information acquired from these procedures will be Invaluable 
to the student In let^rnlng first-hand abou.t hospital careers. 

If you will consider this Request, please qall me at Hahnvllle 
High School (783-6637) and 4 will be happy to discuss details of the 
project *wlth you. v ' < c 

Yours truly, ^ • 

HAHNVILLE HIGH SCHOOL 



Counselor 



' ■ , ■ / ' ■ _ 

* . \ * 
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TEACHING POETRY 



Devje loped By 

Michael Wells 
Engl Ish Teacheir 
HAHNVlUE HIGH^^SCHOOL 



•■A 
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^ "The VoMowIng three unti? "a r 6. designed to be used on the high school 
level. The three together should cover fifteen to twenty class days. 
They are as follows: 

' ' . • 

i. Traditional poetry, figures of speech, poetic devices. 

Jl. Applying figures of speech to everyda^y reading and listening. 

/ 111. Applying. songs to values clarification and understanding of 
^ self. 



Unit I 

Concept : . ^ 

U*' LttertJture/ poetry in this case, is an effective learning device 
In helping students to understand themselves, the society in which they 
live, their fellow man', the values by which they live (or should live), etc. 

2; In order that students may mord completely understand the various 
poems to be studied, *they must also be knowledgeable of certain terms 
(figures of speech, poetU devices) associated with poetry. 
Objectives : / • . 

1- A. At the conclusion of Unit I (aboyt 5 days) , each student will be 
able to list five poems and the meanihgs of e^h In a written report. 

IrB. Each student -will app V the interpretation of the poems as they 
apply to himself, someorie he knowsj, or %q society In general. o ^ 

2- A. Each student will match definitions wttK the ternjs associated • 
with poetry (alliteration, hy^)erbole, /image. Irony, lyflc, metaphor, personi- 
ficatlon, refrain, rhyme, rhyme scheme, rhythm, simile^ song, sonnet, stanzaV 
symdbl, tone, meter, theme, meaning) on a written qui2v 
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Each studcrtt will recognize ten of these terms !n lines oT poetry^ 
and explain to the particular Mnes of poetryi^n a teacher ^stf 
Procedure : • ' • 

Each day th^ class will read selected poems. Each poem will be inter- 
preted orally and Its meaning determined. During the discussion of each^ 
pbem^ the mechanics' of poetry will also be emphasized. Specific examples of 

• each terpi Ms ted in objective 2-A will be emphasized. The class will attempt" 

' . • ■ ' . ' k \ 

to apply the themes and meaning^ to themselves, someone they know, or society 

■•■ ' • ' , ■ ■ , • 

In general • « ' 

Evaluatioh ; / , ' * ' v 

. • ■ •-. • . . ^ - • . ^ a ■ ■ . ■ V • . • . . • 

1. Given five poems from which to choose, the student will write an 

■ * '. • ■ .■**■- ■ . ■ ■ ■■' " ' ■ ■ . • . ' ' ■ 

essay Ii\terpretlng one poem. ■ 

2*^ Each student will correctly respond to 70% of the Items on a teacher 
prepared test of definitions'and Tdenti^^^^ poetic terms. ; 

Concept : ' 

; Many technlqueS'^w^ are used I n wri ting 'poetry are also gsed in^varlous 
: other means .of communication ^which are more familiar to students. -Th6se In-* 
- .elude the radio and television cqmmercfjals and newspaper ^and magaz.r . 

advertisements* They also Include articles^ In newspapers and magazines. 

Objectives ; ' ■ • • * ■■■ - 

Each student will* col lect a/min|murrivof three' examples of the figures . 0f 

speech and po^etlc devices^: These examples wi tl tie cut f rom the pages of y 

maga-zlnei aiifd. newspapers of quoted f rom. commesTclajs on television and radtoi 
^ Students wfll collect examples of the fol lowing: simile, rnetaphor, persontv- 

fication, irony, hyperbole, al I Iteratlonj^ and a1 lusion* V; 



Procedure : * ; • 

Students v/Ill bring magazines and newspapers to clas? dally* They 

» ■ • ■ • • ^ » ' • ■ '■ ' . . '. . , 

V\U also bring construction paper, scissors, and either tape J or glue. 
The teacher will also provide magazines and newspapers for us6 in class* 
Students will spend three days working on a display consisting Qf lines 
cut from magazines and newspapers and quotations from radio and television^ 
Evaluation ; , . ' ^ . > 

Every student who completes the^ minli^umV^ul rements in objective v/i11 
pass this unit,' Each time the number of examples he col lects increases by 
three above the minimum, his grade/increases one letter grade* .Three - 
examples equals grade D, six - C; nine - B, twelve - A* 

/ Unit III / ' - : 

Concept ; ^ 

Some of the best living poets are performers and songwriters of today. ; 
Ma,ny of them have something to say in their songs, and they say 1 1 wel 1. 
Many poems are songs and many songs are poems. There arc many terms associated 
with botti music^and poetry. TheseMnclude lyric, stanza, refrain, rhyme, 
rhythm, and melody. The themes of many mddern songs can help students 
understand themse lyes and their society. ^ 
Objective ; ' • 

Each student will brin^ copies of the lyrics of at least tW popular 
songs* V Each of these will be read. and interpreted to the das^* Each stu- 
dent will write his interpretation to be turned in with a copy of the lyrics. 
Each student should attempt to apply the writer's meaning'to something re- 
Tating to himself or to society. Some suggested ^ topics are love, beauty, 
war, nature, frlendshii^, social problems, etc. Some suggeisted song writers 



are John Penver, Mac Davis, Cat St^ivensi Carole Ktng> Bob Dylani Paul 
McCartney, John Lertnon, Donovan, SeaH ahd Croft, 'Sfmon and Garfunket, 
Nell Diamond, etc* 
Procedure : 

Each day the teacher wfl l.wqrk with studentjt Individually and as ^a 
group to arrange the Isongs into lines. The class will also listen to the 
songs to see how the rtiuslc accompanying the lyrics adds to or subtracts 
; f rom the theme of the song. 
Evaltiatlon; 

I Each student must complete the minimum requirements in objective In 
order to pass. The grade will be based on quality of work* 
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CAREER INFORHATION RESOURCES 



-"MS 



CAREERS I N BU I ID I KG TRADES 



American Federation of Labor and Congress of Industrial Organizations 
Building and Construction trades Department 
815 16th Street, N-W. 
Washington, D. 10006 

Associated General Contractors of America, Inc. 

1857 E Street, M.W. • ' . ' 

Washington, D*C, 10006 - 

National Association of Home Builders * 

1625 L Street, N*W. , • ^ 

Washington', D..C, 20036^ 

' State employment s'l^vlce 

Technical a a4 vocational schools In your area . 

Local contractors alsoXconstl tute a good source for further Information 



' • no 

CAREERS IN BUSINESS AND OFFICE OCCUPATIONS ' 



American' Bankers Association f 

12 East 36th Street 

New York, New York 10016 

0.' 

"Clerical Occupations for Women, Today and Tomorrow'* 
(Women's bureau Bulletin 289, Vs(>k) ' ' 

Superintendent of Documents . . ^ 

Washington, p. C. 20^*02 (price 35 cents) - 

Data Processing Management Association 

Sth Busse Highway 

Park Ridge, Illinois 60068 

Regional offipe of the plvll Service Commission 

State Supervisor of Off lce<,Occupatlon Education 
State Depar.tm^nt of Education 

United Buslne$s Education Association 

Department of the National Education Association « 

1201 16th Street, N.W* ' 

Washington, D, C. 2003$ ^' 

' . ■ ■ '/Kji ' • - - 

State employment service 

Local and technical education centers, business colleges, and community 
. colleges 

Local business and' Industrial personnel directors 
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CAREERS »N COMMUNICATIONS 



American Federation of Television and Radio Artists 

72A Flftli Avenue 

New York, New York 10019 

American Newspaper Guild ' - 

1126 i6th Street, N.W. V > 

Washington, D.C. 20036 . ' 

Conopiunlcatlons Vtorkers of America 

1^25 K Street, N.W- ' 

Washington, D., C. 20006 

The Education CouncH of the Graphic Arts Industry, Inc. 
Hir K Street, N. Wc 

VaShlngton, D.C. 20005 v 

' National Association of Photo-Lithographers 
^230 West ^Ist Street 
New York, New York IOO36 , . , 

*' ' ■■■ ' ■ ' 

Printing ln?|ustrfes of America, Inc. ' 
20 Cherry Chase Circle, N.W. ; 
Washington, D. C. 20015 V 

Professional Photographers of America, Inc. 

152 West Wisconsin Avenue _ 

Milwaukee, Wisconsin 53203^ 

State Employment Service . ^ . 

Local vocational and technical schools 

Local telephone, prIntIng,^adlo anidi television companies 
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CAREERS IN INDUSTRY 



Amp r I can Apparel Manufacturers Association, inc. 
2000 K Street, N.W. 
Washington, D. C. 20006 

American Forest Products Industries 
1835 K Street, W.W. 
Washington*, D, C. 20036 

American Iron Steel Institute 
150 East i»2nd Street ' 
New York, New York 10017 

Electronic Industries Assbeiatfoil - 
20001 Eye Street, N.W* 
Washington, C. 20006 

Foundry Educational Foundat^onl ^ ^ 
1138 Terminal Tower 
Cleveland, Ohio H113 

Mariufacturfng Chemists* Association 
1825 Connecticut A\/enue, N:W*^ 
Washington, D. C. 2000? 

United Garment Workers of America 
31 Union Square ' 
New York, New York 10003 

United Steelworkers of America 
1500 Commonwealth Building 
Pittsburgh, Pennsylvania 15222 

State Employment* Service ' 

Local Industries ' 

Vocational and technical schools in your area 



CAREERS^IN MACHINE OCCUPATIONS 



pureaM of Apprenticeship and Training ' 
U» S* Department of Labor . 

V/ashtn^ton, D. C. " ' . 

The National Machine Tool Buf Iders Association . ' * 

2139 Wisconsin Avenue, N.W. ' , - 

V/ashlngton, D. C* 20007 > \ \^ 

The National Tool^ DIe.and Precision Machining Association- 
1411 K Street, ' / , 

Washington, D» C. 20005 

State employment service. 

Technical and vocational schools in your.area 

Personnel directors of industries in yuur area who employ workers 
the machine trades « ' 
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CAREERS I M PERSONAL SERVICES 



American Hotpl a»d Motel Association 
. 221 West 57th Street . ' 
New York, New 'York 1001/9 . • 

Associated Master .Barbers and Beauticians of America 
219 Greenwich Road ^ — 

;P. 0. Box 17782 .■ ^ 

Charlotte, North Carol ina 28211 

Counofi on Hotel, Restaurant and Institutional Education 
' StatlerHall * . 

Cornell University ' 

Ithaca, New York 1^850 , ' ' 

Education Director . ' 

^Jatlonal Restaurant Association * 
153 North Lake Shore Drive 
^Chicago, Illinois 606lO " * , 

international Association of Chiefs of Pol ice 
1319 18th Street, N.W. 
• Washington, D. C, 20036 ' ^ 

International Association of Fire Fighters 
905 T6th Street, N*W.. 

Washington, C. 20006 ! * ^ - 

International Association of Women Pol ice 
100 North LaSalle Street 

Chicago, Illinois 60602 - 

National AssocJatibn of Cosmetology Schools, Inc. 

3839 White Pl|lns Road' . . 

Bronx, New York 10^67- f. 

National Executive Housekeepers Association, Inc. 
Business and Professional Building ^ 
/ Gallipolls, Ohio h^&iX ^ 

State employment service 

■■"■/'-"■ ■ ■ ' 

Local fire departments \ ^ 
Local law en forcem^flt agencies* * 
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CAREERS IN SALES 



The Council on Opportunities in Selling, Inc. 

630 Tliird Avenue . 

Nev/ York, New York 10017 

National Assoclatlori of Insurance Agents, Inc. 
96 Fulton Street 

New York, New York IOO38 » - 

The National Association of Life Underwriters 
- 1922 F S.treet, N;W. : . - - . 

Wcisfi,lngton; D. C. -20006 

, National Assbci^t Ion. of Wholesalers 
1725 K Street, N.^ ' ^ 

Washlngfon, C. 20006 ^ ^ 
*. • • • ■ ^ 

Natfonal Automobile Dealers Association"' 
2000 K. Street, N. W. ^ ' ' . " 

Washington^ D* C. 20006 

State |Superv>.Sjt^r of Distributive Education 
State DepartinKnt of Education -^ 

'State employmenf service 

Local companies and organizations employing salesmen 




CAREERS IN SKILLED SERVICES, 



Association of Home Appi lan^e 'Manufacturers 
20 North Wacker Drive 
Chicago, 1 1 Unois .6O6O6 

Automotive Service Industry AsBoci at ion 
168 North Michfgari Avenue 
^Chicago, lllinois,6Q60V 

Farm 'Equipment Institute 

850 */rigley bui lding / ' 

^♦10 Michigan Avenue 

jChicago, Illinois 6O60I 

I nstrument:$oc|ety of America- 
530 WllHam Penn Place ' 
Pittsburgh, Pennsylvania 15^00 

Refrigeration Service. Engineers Society ^ , 
431 North Waller Avenue ' - 

Chicago, Illinois 606H ^ ^ 

.■ ' / ■■■■ . ^ " ' . ■ 

, State employ/nent agencUs * 

Technical ^nd vocational schools In yaur area 

Local defers and servlce,;.cpmpanles can also provide the .coUit'sel 
with vialuable-lnfor^natlon " 



